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FOREWORD

-

Every.counse1or'needs a shccinct, reliable, substantive sourée -for o

updating knowledge in specific areas of interest. Aﬁg1lqb1e resources,

. J
however, seem to be either too short to do much. more than create awareness,

[ 4

" of new qevelonments, or'ton long to allow timeefor reading and'digeeting

The CAPS’ Counse]or Renewal Ser1es is 1ntended~to fall some-
[ ]
where be tween theSe two extremes--to provide highly focused pub11cat1ons

-the contents.

on top-pribrity topics that require an hour or so to read but, we hope,

have ;he capacity.td stimulate many hours of -reflection.
! - .

- ) -~

*"A-typical Renemal pr6vides a brief overyview of the area, details

trénds and new developments, amd provides specific procedures for utiliz-
g '

ing the ideas and resources. Called “Renewals" for their r{le in updating

,counselor skills, they are equally usefu] in ntnoduc1ng counselors to

A

areas in which they de§1re to develop new competencies. )

- The 1977 CAPS Ceunselor Renewal Series addresses four areas that
counse]ors nat1on-w1de ‘have identified as be1ng of interest and 1mportance.
assert1veness training, counse]xng for d1vorce, counsaadng women f0r ron-
traditional careers, and wgiting state plans to_coordnnate the delivery

We list these in no particular order; the last,

=

~of guidance services.
#Athough the type of reader may differ, 1s'as critical to counselor® and
¢ P - . .

,their functioning as the first

In the f1rst monograph, two young CAPS staff members, Helen L.

Mamarchev and Mar1an P, Jensen, both of whom exemplify assert1veness in _' i

*its most positive sense, culled from the burgeoning literature on

. Ay
N te
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assertion training the most informative and usab{e reeources, annotated
and classified them according to a standard set of criteria, and created
what we th1nk is an or1g1na1 and immensely useful Resource .Chart. At a
lg]ance, readers can p1npo1nt material targeted toward their’ specif%c needs-- |
néeds that concern type of client, type of sett1hg, type of content, film,
book, pamphlet, or whatever The manuscript itself is 11b€ra1]y sprinkled
 with examp]es that trans]ate the pr1nc1p1es “of assertion into believable
.reality The resu]t we believe, eff1c1ent1y condense§ a 1arge, unwie]dy
number of resources ‘into a readable. information-laden, succinct, and‘
‘practical_package that wi]l excite the reader's interest~apd motfvate

v

furtber exp]orafioh in this challenging field. ' y

Our survey scouts informed us that resources for teaching sk1115 1n
.marr1age counse11ng appear to read11y ava11ab1e to counse]ors but‘;hat
material for counselors who w1sh to be of he]p to d1vprc1ng*1nd1v1duals~
is singu]arly abéent We weren't Sure of the difference, but our own
search of the 11terature corroborated the need; 1&.also 1dent1f1ed an
author, Dr. Sheila Kessler, whose name is pract1ca11y synonymoys with
"~ divorge oounseling. She, taught us the difference.. Her *fine monograph ‘.
preoenté a model for conducting divorce adjustment groups, with detai]s 3
about format techn1ques, and prevent1ve‘gxerC1ses for individuals eéxperi- . -
enc1ng the trauma of divorce. We have one caut1on for readers who w1sh

to utilize the model. The brofound emotionalism of the issue requires an

) . -
extremely sensitive Yeader, and such groups should be organized only by

‘persons who are Nighly trained in facilitatjve skills. With that out of.

¢
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the way, let us séy that for experienéed facilitators, the model: can be
used as is or easily adapted to their unique requ1rements For those who

are 1ess conf1dent aboyt the1r ability. to conduct such groups, even Just .

reading the _monograph w111 he1ghten awareness of the problems experienced

’ 'by dﬁyorcing individuals and clarify areas in which counselors may wish

to build skills, © - ‘.’ o
.+ One dox'soon woﬁen‘firepersons and civil engineers won't cause us to
' bllpkkan eye,‘bdt right now we are sti11 trying tp break down attitudiha].
' and occupational barriers in 6urselves and in the youwng women we coursel.
Dr. Caryl K. Smith, Dr. ﬁa]tér‘s Smith, and Dr.-Kala M. Stroup have
~'deve10ped a program éo he]p us do Just that, and we contracted with them
t? share 1I\w1th‘b . 'The monograph that they prepared presents not_One -

but five a]ternati e appxoache; from which- counselors may choose to en-

L]
courdge young womén to enter no‘fraditﬁonal occupations Zeroing in on

[

‘one of these me ods, or. comﬁ1n1ng them in whatever way seems appropr1ate~

will provide counselors w1th the theory, resources, and. act1v1t1es ‘they

require to res ond to the needs of virtua 1y y tlient group. ‘yhe anno-

tated.resourc list, c1ass1f1ed for easy eferra], is a real bonus_ that

- ¢

eerveo to extend the usefulness of ari already highly practical publica-

tion. ' . . . ) - ./

N ‘ . B
The fo fth Renewal had its seed in a national conference we conducted
this year for state supervisdrs of quidance and otheﬁ prominent\guidance‘

leaders, Dr. William J. Erpenbach, who had been working ‘for ‘some time on

developing ja State Plan for the'State of Wisconsin, agreed to,prepare a.
{ IR

~
' .
L 4
L
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manuscript that wou]d clar1fy quest1ons about Federa] legislation and’
present gu1de11nes for those of us- who are.br w111 be 1nvo]ved in develop-
ing organ12ed p]ans for our own State. Much overlap and tonfusion now
exist at the state level in the delivery of guidance. serv1ces and we
hera]d this pub11cat1on as one that is tru]y needed--espec1a]1y s1nce the
enactment of be]ic Law 94-482, legislatfen~that may have more potentia]

) for affecting the.future of gaidance than any law heretofore enacted.
Whether you are directly invofhed in brjnginélorder and cdhesion to your
state's coordinatjon efforts or simply h{shmto become more knbw]edgeabie
about,the'b{g picture in guidance, we think you will find this monoqraph

| ’ . ‘

| . . a rich source of useful information.

Great credit is due the authors for their work in preparing the mano-

’

yoo graphs‘atcdrding,te the broad specifications originally outlined by us,

and later, to more detai]ed'contegt‘and editorial suggestions.. Others,
: . ) i ) P
-however, contributed to the publications. We would Tike to,thank

‘Stephante Gordon for creating the orfginal if]ustrations for the mponograph
! covers, And Qe wish to acknbw]edge the superior crafticanship of Pat
h

Wisner, our typist, who cared as muchb-as we did- that the final product be

as perfect as possible. I . N

' The real worth of a pubh‘cation can or\ly. be tjudg-ed b} outthnies agrd\éd
“the user., not by its format, by its title, or by the care and effort Lx- :
: pehded in 1ts creat1en Reviewers :and those who. 1nforma]]y f1e1d tested

the Renewa]s have reaéépd very favorably to thent, f1nd1ng much of mer1t

in, what they have to offer. Th1s response has made us opt1m1st1c that,

!
. i
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fhose who‘read a'nd use the monographs will profit in new insi‘gﬂts, refurb- '

bished skills, @and challenging ideas’ that excite experimen(tat'io_n-. Renewal
\ . ‘ ‘ .

is a heady experiénce. We hope these Renewals will {)rovidé that for you.
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4
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rd

counse11ng in the states of Kentucky and Ohio. !

4




ABOUT. THIS MONOGRAPH .~
‘ P N

~ Human serv1ces profess1ona]s are’ faced w1th the never-ené;ng problem‘

of trying to keep up w1th the cont1nua1 growth of 11tqrature corficerning:

new strategles for QE1p1ng c]1ents Th1s monograpq tr1es to alleviate™

' the problem somewhat by ‘presenting a select1ve review- of references ina’
_part1cu1ar area-7assert1veness tra\?1ng The pr1nc1p1es of assert1veness1§l
tra1n1ng are deta11ed with examples throughout. App11cat1ons for the use

of assert1veneés tra1n1ng~an Three areas are d1scussed (1) as a self- -help
strategy, (%) as a tool for the counselor's use with c11ents and (3) as
tact1cs for those 1nterested in becoming group fac111tators An annotated
b1b11ograﬁhy ef 39 carefully selecte: references is also 1nc1uded To

aid the/reader in seiect1ng relevant mater1a1, an Assertiveness Resources

Chart ARC) Cross references the population and content focus of each

resol/rce. : .
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! \ oo R * ASSERTIVENESS TRAININGY
| ' .. Helen L. Mamarchev )
‘ ‘ Marian P. Jensen
T . " . A ¢ . ' ‘ P
« N ' .
Introduct fon ] - o o S
> * When you hear the phrase "rapping with someone," &o you think of

two peopJe engaged in a fist fight or in a conversation? | Does the phrise ,’

"put-down" mean 1ay1ng an object to rest or mak1ng an insu]ting remark?

L SN

If you are confused about the’ mean1ng-of these words, it is probab]y ‘. ‘

4

>

3

because word mean1ngs are chang1ng all the time. Just as deflnitions of
words change, SO ds 1deas, and no matter to what profession yoifbe1ong, r
there seems to, be a constant need for renewal Just to keep up, let alone
get ahead. - In counse'hng, as in other. profess1ons, new 1deas and trends " .?
. are continua]Iy emerging.. One-such trend is the use of assert13§ness
S training as a se]f-he%B tool, a counse]ing strategy, and an approach to
‘group problem-solving. fhe'increasing appearance)of‘assertiveness‘train;
ing in professﬁonal journals and popular literature attests to its effec-
tiveness in mee}ing personalfneeds: To help cpun%e1ors learn about this-
’ne//érend this monograph presents a comparat}ve analysis of materials on '

assertiveness tra1n1ng along with a discussion of the pr1nc1p]es of asser-

tive behavtor and the1r app11cat1on We provide many examp]es so that

» YyOu can understand the concepts of asserf‘veness training well enough to
be able o select resources for your own use. ‘
In our approach we have been guided by the kdU']edge that retrieva]

v of sa11ent mater1a1,1s in' 1tse1f an awesome task. As you wander throucdh

-~
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"1 your ﬁoca] bookstore to—the §ect1ons marked "Psycho]ogy" or "Se]f He]p".
I fN 9

,or "Women,“‘you are'ﬂ1ke1y to find a numher of books related to assert1ve- =
A

L ness tra1n1ng;‘,YQ§Qmay-eveq;want.tg buy one or two 1f you haven t a1ready
}

. ¢ "r,.b\
.

T~ purcha§§d’one through a- nat1ona1 book c]ub Whht. you w11ﬁ not see are\the o g

¢ cl1n1cal reports, the Journal art1c1es, and the newly wr1tten d1ssertations

~

and theses that are‘all qu1ck1y pushwng“he number‘of resources on asser- o
| S . .

v v , .y ":' ,/.

’ - . " You may Teave th@‘bpokstore mutter1ng that your book11st has reached

» 2
) gargantuan proport1ons and your mind the saturat1on po1nt How .do you

'tiveness 1nto the 1nformat1on over]oad zone

1dent1fy worthy resourcesdk How do_you decide what to read7 You must

/»,Jrst decide why you dre rea ng--foqvgeneraT know]edge, sk111 deve]dp-

' 1 ment, worksﬁup strategids, or cur1os1ty Once you have made this dec151on, I3

-
d you can bégin to focus om the k1nds of resources that will be he]pful to

—

: 7/ \
_ Yyou. Unfortunately, a perusal of book Jjacket coverd and dhapter head1ngs )

-

'seldom prov1des sufficient data ta make a d1scr1m1nat1ng cho1ce You are

» faced with hav1ng e1ther to yead everything, or noth1ng, or w1th taking - .

v

<2 stabin the darF . .
. o A Rea1121ng that there 1s éi;h to read and. on1;’11m1ted t1me to- do so.‘.r =
we have deve]oped a systemat1c rev1ew of that literature which- 1s accesst-
b]e and readf1y useab]e for pratt1ca1 apo11cat1on  a variety of human
serv1ces programs Though there are numerous c11n1ca1 reports and exper1-2

mental studies’ concern1ng 1n/;;tut1ona11zed groups, we have 1imited "our _f« ‘
’ . .o
focus to the-general populat1on Ue hope that the strateg1es used to 3

se]ect resources for th1s document*w111 make your seIect1on of mater1a1s

v ., - - '
ea's1er. . ’ . B . . .
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‘s & ool to faE1fitate_ih{s.se]ec%ion,gwe have designed an Asser- .

xivene§§ Resoorcee Chart (ARC) that categorizes each resource.by popu]aéjon

and_contenht, Once you have identified a resource that relates to your oqﬁ*“*"”-:4
I boncerns, you'can read its annotation and make the decision whetger to

L) T - - &

invest your time and effort in reading it.

X ‘ " Loe
", \__./ ’ i ¢
‘ . ¢ #

Historical Overview
A}

. So what is_aT1 this assertiveness bUSjnesé?an§wax?. It is.a term ,_./_

oo

we. have all heard, but jd§ where did if come from? Assertivenes; training.

has a longer history than:1 popu]ar]y known As far back as 1910, Pavlov

was doing his‘exberiments ith cond1t1oned reflex, ex€$tat1on, and inhibi-

“tion, the principles upon | ich as§ert1veness training is founded. Sk1p

~ . ahead 40 years and you fin 'séveral égénically~based therapists working ]

w1th'cond1tggped ref]ex th rapy (Salter, 1949) apd rec1pr00a1 1nh1b1t1on

@
2 A
:i;tmf‘ (wolpe, 1958). Then wn 196 Arno]d Lazurus- d1scussed assert1veness trafning -

e “in "Behavuor Therapy in Groups& (Gazda, 1968) Thé!% men then began to o
use thedr techn1ques w1bh c11ents, putt1ng 1nto app11tat1on what heretofore

1

were str1c§1y theoret1ca1 c11n1ca1 cencepts F1na7¥y~ assert1Veness

training 1eaped out of the clinical setting as mode]s were developed from

role p]a}'ng and behav1ora1 techn1ques Those mode]s have s1ace been

"'-appltedfto nany nohc11nﬁca1 sett1ng$ and have become the“bas1§’for mucﬁ" - »
i of the p0puTar literature. . - . . -
- L i? K ;‘ . - ‘. . _ | %m ,T’ , & | |
aCurrentgjends ‘ -~ '
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aggressive, and nonassertive betiavior were- developed. These are essen-
tial to an'undgr§taﬁding of. the applicability of assertiveness training

.byatﬁd§é%in the he]bing professions.

-

'jl' : « Jakubowski c1§5r1y defines each of the three behaviers on a conti-
~ —  nuum, with nonasstrtive and aggressive behaviors at the extremes of the

contiﬁuum:and assertive behavior in the middle (ARC #26).

Vo, 4 - - . -
Behavioral Continuum
s - , T :
{ i )

Nonassertive Assertive ’ Aggressive

-

Nonassertive Behavior: that type'of interpersonal behavior oo
. " which enables the person's rights to be e
violated by another. v )

Assertive,Behavior: - that type of interpersonal behavior in o
Lot “which a person stands up for his/her
o " legitimate rights in such a way that
~ . - the rights of others are not violated.
N ~ Assertive behavior is an honest, direct,
and appropriate expression of one's feel-
ings, beliefs”and opinions. .
Aggressive Behavior:. that type of interpersonal behavior .nw
which a person stands up for his/her
own rights in such a gay that the rights P
. L, of ethers are violated. The purpose of »
L., ‘ this type of behavior i§ to humiliate, .
. - dominate, or put the other person .down
- : .. rather than simply to express one's’ .
" hénest emptions or thougMs. (pp. 76-77) -

w s
¥, .

. £ .
N -
N . - o
Py K
. '

L4 -

o

;o 2 ,
‘Kssertiveness training, then, helps clients to-understand the dif- \\ '

ferences among these three ;ypeé of behavior and to examine their own

behaviors and feelings about their personal rights in a variety of situations:L
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Indiv1duals also learn to 1dent1fy obstacles to act1ng assert1ve1y and

develop assert1ve skills through behavior rehearsaJ and mode11ng tech-' v

- -

njques. <A1though this training procedure can be used with individuals

or groups; it is generally believed that assertiveness training is more

__effective-in groups (Lange & Jakubowski; 1976). —— — *

Why has assertjveness training become SO important? According to,
Lange and Jakubowski (1976), this phenomenon is not merely a p&ssing fad

but a result of cu]tura] changes which began in the 60's. Interpersona1

Fl $

relatignships are viewed as more”cr1t1ca1 determ1nants of fee<1ngs of

»

self-worth :Fd life-satisfaction than are traditional sources such as

wdrki '%hese'éuthors be[}eve that magy who desire rewarding
. S |
relationships are unable to develop them . The- 11bera11zat1on of societal

attitudes toward alternative 1ife sty]es and what 11\gons1dered -acceptable

¢
behavior has also presented problems. With more'cho1ces ava11ab1e, de-

» /e e P
ciding how to behave has become more difficultl as has defending that '

choice against cr1t1c1sm by others.

One of the ear11est responses to the need for human relations skill
training was made by Alberti and Emmons (1970) in their book Your Perfect
Right, which was intended for use by mental health brofessiona]s. The
second ed1t1on, pub11shed in 1974, was designed for laypersons, with a

supp]ementary section of techn1ca1 mater1als for helping profess1onals

The p0pu1arity of this text substant1ates the™genuine interest of the - -

genera] pubhc in 'sertweness tra1n1ng ’

-

The, women's'movement has had a profound impact on 1ncreased per-

>sonal awareness and se1ﬁcexam1natfon for both women and men. The search

.~ . : ( ‘ ‘f o )
15




]

for s¢1f-actualization and experimentation with different sex role be-
haviors has caused women to exh1b1t a special affinity for the concept

of asserfion. Art1c1es, books, and audio-visua] mater1a1s designed by «

' women such as Jakubowsk1 (1973), Phelps and Austin (1975), and Bloom,

“

" Coburn and Peaglman (1975) are examples of first efforts to help womern

fac111tate thef?abersonal growth through assert1veness training.

Today, gssertiveness training is used in schools, mental health

N

centers, and 1ndustry and‘bu§1ness and 1nvoli§% students, parents, women,
e

This behavioral

mihor1t1es, workers, the ag

and he1p1ng profess1ona1s

technique s now recognlg%d as an effect1ve method for helping persons to

ga1n contro] of th%1r lives and find 1nner sat1sfact1on
L, N X

_Principles’ ' K - S -

, ;.af‘e :

» . L3 PN
The immediate appticahility of assertiveness training is one of its.
) . , oS E _

obvious assets Anyone who has erer‘suffered at the hands of an intimi-

dat1ng wa1ter or wa1tress has 1nvar1ab]y wished s/he had handled the
situation d1fferentlyk ““fhe usual .behaviors exhibited in this situation
1) aggressive, i.e., berating the waiter'or making'a scene;

(2) nonassertive, 1.e., suffering silently and:complaining a]] the way
r]y apo]oget1c to get the serv1ce one has pa1d"?or

~
The problem is that people often know what they want but lack ths_vgjlls

home, or becoming ov7

' to-express,the1r true feelings in ab honest, direct, and appropr'nte

manner. /, ' o
To 111ustra;a the pr1nc1p1es of assert1veness tra1n1ng, le{<;‘

examine closely that uncomfortable scene that many of us have probahly

Pt
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experienced at one time or another. So, back to 'the.,restaurant and that - .
waiter. - _f,;“n

. You order your steak well-dome. It arrives blood rare.
‘Rather thah create a scéne and embarrass your companion,
you quietly gag as you try to digest your dinmer. When the
check comes and you must pay for something that you didn't .
order, you probably feel dngry and resentful toward the res- 4
, taurant, the waiter, the steak, atd yourself. 'As you walk
, out to your car, you mumble something about a lousy restau--

- rant with poor service and resolve never to go there agaiw "y,
The solution to your prob]em may lie in developing assertive skills. I
The process of becommg assertive can be examined through th1s series of
questwns. - N
1. ~What are the suitable behavwrs for a2 given s1tuat1on7 :
, 2. What personal rights are involved for each 1ndiv1dua1
y "~ in the situation? "

3. What barriers prevent the use of assertiveness skills
in a situation?

4. Is assertive behavior an appropriate choice?

5. How would you implaement this behavior?

Applying these questions to the restaurant vignette, you must first

ask yourse]f if the behavior you exhibited was appropriate %orrtha;t situa-
“tion. 81d you exp’ss your feelings in an honest d1rect.'and appropmate
mapner? In this particular s1tuat1\0n obviously you d1d not '

The second quest:on concerns perdonal rights. From an assertaveness -

training standpomt, you have a right to get what you ipaying for glg_. '

the wa1ter has the right to make a mistake. Therefore :

d you expressed
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your feelings honestly and directly and pointed out the mistadke, you |
wobld have been exercising your personal right. You would not have "
vioiated the personal right of the waiter, who wouid then have hdd the
chance to correct the error. Tne negative-aspects of the situation '

could very well have been reduced.. R T .

ot - . s !

. . PR T .
* The third question asks you to examine the barriers which may have

prevented you from acting assertiv y The answer to.this question, of
e

wcourse, depends a great deal on y0ur<bwn seif-concept and your assessment
of the situation. Séme general observations about the lack of asserti3e-
ness from ‘the literature (B]oom et al., 1975) may be helpful here. Fore-
most among these "is the, confus10n between assertive and’ aggressive behav-

. fors. Many individual? fee]’that speaking out will be interpreted as

t

being aggressive pr “pushy.™ However, there is a tlearcut difference
. ! 4
between aggressive and assertive behaviors. Aggressive statements are

squched in attacks on another's personaiity,whgge assertive statements‘

dea? oniy witn a, distinct behavior exhibited,in a particular situation.

For example, an aggreSSive statement to the waiter would be:

' "Can't you . understand plain Engligk! I said I wanted my steak
C well dome!" . ‘
.
An assertive,stﬁtement wouid be:

”

, "Thw 18 not what _§ ordered.’ I asked for my Wteak well done.'
Assertwe behaVior aﬂows a persij honest]y and direct]y to expres‘

J* .
o his/her feefiﬂgs w1thdut Violati 9 someone else's rights, while aggressive

3

behaVior is characterized by intimidation or threats..
1/ '.-_ l‘. ' '




N
.
.
. ‘ s
.

)«l .

\

. Eg \ ) . . N » . D/
Another barr1e to assertive behavior 1nvo]ves persona] r1ghts
\
Many of our da11y soc¢ial and professrona] 1nteractJons stem-from values
'which are the resu]t of deeply&ramed childhood cond1t1on1ng These

)
values 'inc"lude (1) re]1g1ous eth1cs--—"Respect your erers," "The m1ddle

1etter\ in sm JS " ' (2) cu1tura1 socszatmn-—Teachers often 1dent1f_y '

’ ’
good stuglents as those whp are quiet, unquest1omng and unspontaneous,

(3) famﬂ)es espouse aqages 11ke "Don t telk back "‘“'Chﬂdren are o be

-seen and nqt heard " Soc1,ety 1n generaL g1ves us. messages that bosses

\ vyt ¥. 4

. are better than employées,, men are: better thar; women, doctors are better

than plumbers Soc1ety teaches us that 'some. ﬁEopleg, because of what they
ane, are of 1esser va]ue than oth(s as human be1ngs an erefore have |

fewer persona] r1ghts, ‘However a bas1c iengt of assertiVeness tra1n1ng

-
i

1sthat S SR -.‘, .
‘A]thoUQh famﬂqes, schoo»ls, busfngsses churches and govern-

ments tend to)deny self-assertion, we cohtend that éach person
has the mght to be ancL express himgelf,. and to ‘feel good (not [
quilty) about doing, eo, as:long as he does not hurt 'othera in -
- the proaees (A]berh & El'mpons, T974 p 6)-¢ .

[ L

*>

The reahZa.tTon that“‘:}’H persons do. i'ndeed have equa] persona] r1ghts .

| is essent1a1 for the deve’fopment‘of assert‘we behavmrs Effectwe 1mp1e-

mentatlon also means recogmz\ng fears and anx1et1es that may be further )
i *

obstacles to act1ng assertwel_v Fear of reJectmn, phys1ca] or emot1ona]

pa1n, embarrgsﬂent, or loss of face -ars Just a ‘few of the doubts that
® _ \..'
plague the uﬁassertwe 1nd1v1duél Jdnm the restaurant s1tuat1on, the

— hon- assert1ve persor\ may ‘think, "If J say anythmg to the wazter he'Z'Z/

get mad at me,” or, "y dom*t want to make a scene in _f‘ront of m? fme31d3

N 4
A, o

r
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“The aggress1ve person may be ‘fee)ing, "I not gging to let this watter

" get auny mth this," or, "1%14: waiter should be chewed vut for makmg a

'

- - ' v - 3%y
‘mstake'" : . D .

"'0

. 3

-

These statements are essent1a11ysthe outgrowth of 1rrat1ona] be]1efs,-

a concept def1ned by Dr. Albert Ellis (1962) Many people assume the

worst poss1b1e repercuss1ons (1) 3 react1ons even though they may have no
gica] reasons for such assumpt1ons The mere recogn1t1on that th1s

»

Qynam1t is operat1ng is often enough to spur Jnd1v1duaT§ on to changing-
.the1r behav1or . ( . /// ‘ '
Once we have recogn1zed our igrational be11efs and have trﬁed
to replace them with ratfonal ones, we can- .then begin to act on
the basis of these new beliefs. (Bloom et al., 1975, p. 99)
From a logical standpoint. there is no more reason to assume a negative
outcome than a positive one. -The waiter ma§,be‘glad you have gpinted
out his error"so’that he still has the opportunitj to prOVide servica
that/ﬂl}l bring h1m an appropr1ate t1p The persop who be11eves the -
waiter should be berated expects that all wa1ters shou]d render serV1ce
w1thout ever making a mistake. Each of u$ has the right to receive what
" he/she is oaying'for, but each of us also has the right to make a mistake.

-‘Acting aggressively often negative]y reinforcés an attempt to recover
2 ‘ !

/ 1

* from the error. From a rational] standpoint, it is possible for both

.customer and wa1ter to act in an honest, “direct, and appropr1ate manner

’ ) . "~
without negatlve results for either party. // ‘ s i

The fourth question attempts to analyze the’ appropr1ateness of

-

assert1ve behaV1or. Galassi and Galassi (1977) state that: . ° .~

AN

’
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" and the ‘level pf emotional involvement.

W

*

s L . , B
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(Aesertiveness) is not necessarily a general'&ay of beheving.
(Pedb]e are not assertive in all situations. Rather, one : ]
learns different types of behav1or in d1fferent s1tuat1ons ‘

¢. (p. 3)
It'is necessary for thé ipdividua] to assess each situation as it occurs.
While gon{igtency,iﬁ behavior is to be preferred, assertive behavior is a

1I|ii19n of circumstances. A .number of factors must be considered in

determining whether to actiassertively, including the environment or -

. ) ‘ [ .
seyging, the psychic energy needed to effect an assertive interaction,

4

t

At the restauraht'you may decide to act assertively but choose to
speak to the waiter pr1vate1y You a]so have to dec1de if the cond1t1on
of. your steak is 1mportant enough to warradt using your psych1c energy

‘-
Finally, in terms of emotional involvement, it probably would seem easier

" to be assertive with an unknown waiter in a restaurant than with yeur

\

hotheﬁﬁin-iaw in her home. Your decisions about Mow appropride .the .
behavior is for the situation indfsate Just how assertiee you are.

Now that‘you heve determined what cdnstitutes‘appropriate behavior,
examined the rights involved, 1dentif1ed4potentia1.barriers, ane aseessed
the here and now, you should be ab]e to answer the last quest1on of how”
to-implement the assertive behavior. Here is,an 1nstant replay.

]

. W: Here's your steak, sir/madam.
. v

¥

- C: Thank you. _(cutting into steak s Waiter starts to leave)
Uh, waiter, I 'd Like to speak to you about my order ’

W: Yee, sir/madam. Is there something wrong?

.C:, Yes, I ordered my ‘steak well dome. Thig meat is too rare.
I'd like it cooked a little more. .

| - N
.
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W: Of course, ' 8in/madar. o . .
There! You did it! And +t felt good! But th'ings*"do not always go this
easily. Assgrtiveneéﬁ océurs.after you have ana]fzéé your own‘yehavior
patterns and have carefﬁ]]y cofisidered new behaviors before putting them
into use. As }ou'rehearse these behaviors and experience various responses.
from ?thers, you will becohe more skilled at being assertive and your
responses wi]l,bEgoﬁe“natural and spontaneous. Assertiveness will be in-
corporated into your style of interaction.

wé have illustrated here a seemingly ideal situation where issgr-
tive behavior is met with a positive response. Everyday life is rarely
so perfect. But self-help techniques are generally systematic approaches
which start with simple gpp]ications and proceed«;o the more complex.
when'leardﬂng'asgertive behavior, it m?kes sense to fry out your new ¥
behavior in a setting where you will experience minimal risk. Just what
situations represent minimai;yisk for you is something you must decide.i

Phelps and Austin (1975) in The Assertive Woman recommend that you iden-

tify your own "specific assertive deficits" by developing an Assertive

Behavior Hierarchy. .
A /

To construct your own hierarchy, select as the first item or

sTtuation spmething you feel you could handle assertively with

only minimal anxiety. Continue to order your items from

least anxiety-provoking to most anxiety-provoking. The last

items should be the behaviors or situgtjons that cause youy,

the greatest anxiety and discomfort.i. 30)

. Once you have begun to identify the situations in which you want
to be assertive, you must consider more than just what you say and be (

cognizant of -several other components of assertive behavior. Alberti
. I 4

22
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-and Emmons (1974) describe some of these other behavioral components:

E

q°

’,

Eye Contact: Look1ng directly at the waiter when you
are speaking to him is an effective way to let him know
that you'are sincere in your request.

Body Posture: Sitting erectly and leaning toward the
waiter when speaking emphasizes your desir to be direct.

Gestures: Hand gestures help to focus on the problem.
However, they can also be distracting. If you are d1ven
to talking with your hands, be sure you'ré saying the
right thing.

Facial Expresgions: Be sure your facial expressions
match your verbal ones. Din't joke if you're upset or

angry.
'

Voice Tone, Inflection, Volume: Neither whispering nor
shouting at the waiter is likely to get your steak
cooked the way you want it. "A level, well-modulated
conversational statement is convincing without intimi-
dating." (pp. 31-32) ..~ ‘ .

Verbal behavior of one soréAcoupled with a different kind of nonverbal'
behavior can result in a double message. You diminish tﬁe effectiveness
’of your a§sertion if you say one thing and your body.languibe indicates
enother. For example, laughing as you express your dissatisfactjon to
the waiter will diminish the effectiveness of your assertion.

As you increase your assertive responses you will find that not
every situation can be re;o]ved by one assertive statement. /40u may
¢ need to ‘escalate or 1ntens1fy your response, trying a]ways to avoid an
~aggressive act. For example, had thquwa1€:r at the restaurant responded

*differently, this scene might have occurred:

Ty A,
.




W: Your steak, sir/madam.

C: 1ﬁ2nk you. {cutting into steak as waiter starts to leave)
Uk, waiter, I'd like to, ggeak to you about my order.

W: Yes, sir/madam. Is there Bomething wrong?

C: Yes, I ordered my steak well done. This meat ig too. rarg.
I'd like it cooked a little more. (1st-assertive statement.) .

*W: Well, I brought you what you ordered.
C: Yes, I did order a steak but I ordered it well done.
Please take it back and have it cooked some more.
(2nd assertive statement.) R
" W: Are you saying you' don't want the steak?
C: No, I want the steak, but I want it cooked well done. ‘

I want you to take it back and have it cooked some more.
(3rd assertive statement.) .

_ Although the final statement may seem somewhat threétening{ remember that
you are still dealing with the behavior (i.e., your order has not been |
filled) rather than the personality of the waiter and/or cook. It i§
important tq reiterate that "the goal of asseréion is nog 'v{EQ%}y,-

but being able to express your needs and desjEZs openly and honestly"

(Phelps and Austin, 1975, p. 51).

Imp]icg%ions fof the Counselor ~ o

Once you understand’the principles of assertive behavior and recognize
assertiveness training as a possible topl, you'will need to consider the
implications-for you as a person and as a.counselor. Here are questions

that sbeak to this issue: ‘ - ‘ ;)
‘ v

. 14
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.determine if you feel comfortable in recommending assertiveness

~ Y. A
How wilT" assertiveness: training ‘affect me as a person?.

Alberti and Emmons believe that "anyone who sets out to incfRase

assertiveness in others must himself be actively assertive"

(1974, p. 63). You may need to reassgss yqur own behavdior tq‘
training to your clients. As a result'64 this self-ana]ysis,' i
you may feel the need either to become more perSOnally assertive

or to receive further tra1n1ng as a facilitator.

If I become hore assertive, will it affect my relationships with

-

others? - N . )

Decisions you make abodk changing your behavior will likely affect @
) p \
those around you. Newly assumed assertive behaviors mgy Xreate

strgss between you and persons with whom you interact.

have to explain the meaning of your new behavior to others. For

example, if you dec1de that 1t~1s your r1ght as a counselor to

) Pe exempt from hall duty and to assert your op1n1on, you should

be prepared to explain-to the principal and fellow counselors

your reasons for suddenly voicing this concern.” This does not
X

fean that you will automaticélly be exempted from hall duty or

that yoﬁ have changed your personality; it means that you are‘
> ' .
finally expressing your feelings in an ‘honest, direct, and

appropriate.manner. © . .

L ~

.How do I-decide when to use assertiveness training in counseling?

N\

.
v
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« .

+
. -
A .
.



¢ Azi- Because assert1Veness tra1n1ng is a process, 1t can be adapted

to ady prob]em which_ 1nvo]ves the expression of fee11ngs in an

. honest, d1rect,,and appropriate.mannerz' These prob]ems range fPom

-~ . * _-the e]ementary schoo] child ﬂho 1s harassed by the schoolyard
. ‘ ‘
. -bully to the fru;érated housew1fe who cannot get her husband to

-

pick up h]s socks. This is not to say that assertiveness train-
/, : ing -is applicable in every counse11ng s1tuat1on ﬁor exampie,
7 ( assertiveness tra1n1ng would be 1nappropr1ate for a ch11d who is
“grief-stricken by the death of a‘faVorite‘pet. The key to using
assertiveness train@nsuas anegfjective counseling strategy depends

on understanding the principles of assertiveness training.

. -

04: But I never Tearned anything about assertiveness when I was a
- / .
’ counselor-in-training. Is it being taught now?

Ag: .You will‘find that assertiveness training is now being taught in °
- ‘ ‘a var1ety of sett1ngs “including un1vers1t1es and co]]eges, con-
t1nu1ng educat1on centers, and communlty mental health ¢linics.
Since 1earn1ng to express your-feelings whjle~develop]ng an effec-
;tive style of interattion isan integral part of most cogn;e]or

.~ education programs, ?deal]y the teaching of assertiveness tratn- '
: ’ ' . R

ing would be fncorporated there. ,

& — )

These questions are meant to encourage you to comsider the implica-
: st

,

tions of using assertive behavior as a personal style and assertiveness

training as one of your counse]ing'strategies..‘Assertiveness training is

. ‘e
. . . R o )

Q . l ﬁ ]626 '
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® " not the answeF to all unresolved counselfg problems, nor will it fit
’ B f - 5 .
every counselor's persgnal manner aof interacting.
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Pitfall.s" for Llients = 7

L

~ As a counselor yc;u will want to pt-ﬁ-nt'out‘ to your clients possibles ‘.
. "pitfa]]s of as.;,er\tivqengss ‘training. prfessioﬁa] journals currént]y:'in-",
- c]ude'artip]es describ“ing Pthe neéa‘ive ef_fects of assért’rvepess trai‘niné ’
} _ for clients, such as the pronﬁion of a_sserf:ive beha.vior as the peril'ect
. ‘ behavioral so]utifm, the potent:‘a1~'ma'n1‘pu1at1've e]ement§, and.the po'ss";plte
v 'negative effects of training by Ah ineffective group facilitator.. With ‘.'
. “the appearance of faddish _approaches.to self-improvement on the pop psy-
,cpology scene., many latch on to these techniques as a cure-all. C]ien'ts‘ :

. need to_be reminded that chaihges in behavior usua]]y'occur very: slowly

and only with a great -deal of effaort. This is cert‘ainlvy tl{e case with

. . .t .
assertiveness trajining. Clients who regard assertiveness training as a
o - ’ -

miracle cure fdr all their problems may actually find that théir coping
¢ . . ‘ o, -
" skills are diminishing.

. Another pitfall concerns the misunderstanding of assertiveness skills. .

-~

Strésé is Tikely to occur when a 'clientia?tempts to be as,sertive-bec,ause“ )

. t ) . . IR . .
N of unfavorable reactions from others. "I'he’s1tuat1ona1,..Qlement of asser--
£ ~ ¢ L -

.~'tivé behavior s?u]d'be reempr;asidzed at this poiht. If cTients are sup-
i . : . !
§ N - )
. ~3,Por€ed by €®ly ‘successes, they may become ‘brutally honest and totally. .

|~ - uningibited about.theTr feelinys, aha\beﬁeve that _thgy-‘sﬁould be assertive ; .
. i\n'every: interpersona] enct;untér‘. C&nts who bécomé o%erly assertive o
; - . Lo . ,‘ ' .. . L, ¢ . )

" . i v l-} .
- . ’ - . LI . .
Q ] . /.o . ]?74 .,
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may become insensitive to the att1tudes and fee11ngs of those w1th whom

TN they 1nteract. This 1oss of awareness may result in the sxtuat1on .
. bécoming even more negative. The classic ‘example is the driver who asserts
him/herself with a police officer in the midst of rush hour traffic. The

counselor'shoﬁld underscore the fagt that assertiveness is only one communi-

cattpn‘sk111 e

1

. ,BT1ents*whose understand1ng of assert1veness pr1nc1p1es is not f1rm1y
rooted may crgss the boundary into man1pu1at1ve behavior. Th& principle

- often overlooked concerns the rights of others: Assertive behavior ns
the direct, honest, open expressipn of feelings without violation of the
rights of others When c]ients begin t0 use assert1v§ behavior to combat

»denial of their dwn r1ghts, they need to be conscxous of that fine d1st1nc-
tion beftween ‘assertive -behavior and browbeat1ng.1n the name of a cause. )
: Still another drawback may be the actual assert1veness tra1n1ng
group. Because 'being an assert1venes; training group facilitator requires
" no 1dcense, 18 is posS1b1e for c11ents to bgtome involved with. poor]y
qualified fac111tators. There;gre, the cognielor {h his/her role as a
tonsu1taht and ré?erra]_agent\shou]d encoiirage the client to find out about
the facilitator's backgroond and experience before joining a groug.
Any attempt at persona] growth involves some risk. Counselors can
he]p c11ents minimize the ritk by he1p1ng them ant1c1pate and prepare for
th? many poSS1b1e‘outcomes assoc1ated&w1t behavior -change. By moh1toring

the client's neh1y acquired behaviors, ‘the counselor can help the client -
. . ' | R | .

)/,~ avoid these pitfa]]s; o '

- - " . -




Applications

‘ lgsertiveness training has been wsed in a variety of settings ranging

- ‘ ¢ .
" from one-to-one counse]ing to large groups or classes. The basis for this

broad application is threefold. First, assertiveness training is an out-
. ~ >

growth of previously developed behavioral models. Thereforei-its roots

are already firmly established. Second, the humanistic nature of asser-

- . - . ¥
tiveness training has influenced its popuTarity. ~ Each individual fingsk a

" -way to express his/her needs without manipulating others. Third, asser=-

tiveness .training is a systematic approach'to'behaviora],change, facili-

tated by following a clearly delineated step-by-step program. The language

used to describe this process s generally of a nonclinical nature so that

both the layperson and the counse]or can easi]y adéﬁt the program toﬂtheir

needs. Assertiveness ‘training provides for 'early successes which motivate

. further change.. Obvious progress becomes its.own support.

.

For self-help. Just as there is a continuum of assertive behavior,

so there is a natural division within the literature into three branches

of application: self-heYp; counselor/client interactions, and tra;ning

of group facilitators. The emphasis on the self-help approach to -
developing assertive skills-is reflected in a large body of popularized

[§ B
1iterature. Many of these resources are_ convensationa] in tone, enter-

" tainingly written, and appea]1ng to 1aypersons and counse]ors who  may

des1re only a general exposure to the concepts of assertiveness training.

The usua] format of such 11terature 1s to present principnles of 'assertive

behav1or, grov1de brief case studies of everyday situations in wh]ch v
) . . ' . ‘

v
[
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This model lends itself to easy assimilation by the reader who can readily

. -

identify>with many, of the case studies. Examp]es‘range from showing the

reader how to deal with-a busy salesclerk to how to sxatg.sexual needs tonﬁ

'6ne’s iover.” The focus of these books is personal and practical rather

-

than‘counsblor/clienfabriented‘and'theoretical.

Another, aspect of the se]f;he1p references deals with qssertive b
behav1or on the part of the counselor: ' S

By experiencing ourse]ves the great potential of being in .
control of eur owhh lives and.realizing how satisfying that
feels, we've become more convincing models and coaches of
,assertiveness (Alberti & Emmons, 1974, p. 64)

An 1mportant funct1on of the c0unselor is to act as a role mode] There-

fore, 1t becomes necessary for counse]ors to avail themselves of mater1als

v

best suited for their personal assertive developmeént. One book that L“
clearly delineates the role of the therapist in assertiveness training is

Youﬁ‘Perfect R1ght by Albert1 and Emmons (ARC #39). T More recently a

// number of books have been written with more cogn1t1ve, programmat1c

approaches. These include Ga1ass1 and Galassi's Assert Yourself (ARC #4),

Boner‘and Bower's Asserting Yourselj,(ARC #5), and Lazarus and Fay's

I Can If I Want Jo (ARC #28). Behavior analysis and feedback 6rovide

checkpomts that?'low ‘counselors to evaluate their responses. Thus,

counselors can_ta1]or-make programs to meet their spec1f1c,needs.

"
]ARC # refe s to the annotation in Appendix B wh1ch has beﬁn

assigped the numbef 39. A1l references to ARC #'s’can be found in -
Appendix B, which beg1ns on page 31. .

%BU . ’ P
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assertive skills can be applied, and discuss the effects of the applications.
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For counsélor/clients. The resources mentioned above are a}so

va]uab]e tools to be used as refenencezyln a one-to-one setting for chents :

- who for.one reason or another are unable to become part of an assertiveness

‘training group. In such cases the role of the counselor as role model is

" even more significant.

~ .

Onte counselors are cquortahle with their assertive skills and are

able to medel those ski]is, they can begin to develop assertiveness tfpinr"

ing programs not only for individual clients but also for clients in a X

group setting. Lange and Jakubowski (197@2 provide this rationale for the
v . ‘_/ ' )

, -

- group afpproac<h: )

1. Sharing with others provides a broader‘base for iearn{qg
2. Immed1ate response/feedback can be atta1ned 1n a group.

3. Group member'/thn pract1ce their reSponses with a var1ety of
peop]e . .
\ re
4, Group members can often think of more assertive responses

than the trainer. -Additionally, some -members may learn from “a

the modeling behavior of peers. . . \

.- 5.. The group provides a-safe atmosphere in which attempts at asser-
tion are encouraged and reinforced. (p. 3)

The 11terature prov1des numerous Tode]s of assertiveness training
groups with varying emphases, such as tra1n1n§/aroups for e]emen-ary
school children, college students, women, and even other counselors.

‘Bower et al., in "Assertiveness Training with Children" (ARC #20) present
a program.of assert1venessftra1n1ng ‘for e]ementary'school chi]dren with a
Ah1story of nonassertive behavior, especially in interactions with the1r

classmates- Sgn;bury's article "Assertive Training #n Groups" (ARC #17)

-

[
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c0ncentrates on assertiveness tra1n1ng for college students whose assertive

.

- deficits invo]ve re]ationships with ‘peers, members of the opposite sex,

and’roommates. Consciousness-raising groups‘for women are described in a -
nanua] written by the Seattle-King County National Organization for Women

(NONf‘ca]TEd Assert.Your Self (ARC #3). Counse]ors'wi]] find especially

he]pfu] the artic]e “Counse]ors Can Be Asseftive" (ARC #23) by Smaby and
Tamminen, which presents a four session group -training program suitab]e for
practicing counse]prs or counse]or education studeﬁts ‘ Divepse-a; these

grqups ‘may appear, they all deal with the issue of direct, hopes;.oand

~-u'c

appropriate express1on of fee]ings which is the heart of assértiveness

training." R ﬂ’, ‘ ‘ .

' For!group faci]itators The final gauge,pf the wide appiicability

a-.s'-
oﬁ assertion is ref]ected in the demands for assertiveness training groups:~
. ¢ "
by the general pub11c and the subsequent need for trained group facilita-

tors to deve]dp and run such programs. = Three references which meet this

need are Assertion Tra1n1ng,by Cot]er and’Guerra (ARC #9) Responsible

Assertive BeQQV1or byiLange and Jakubowsk1 (ARC #34), and Personal

. Effectiveness by Lieberman et ‘al: (ARC #32).. Each of these references:

provide$ guidelines for.professionals who are training others to become

group faci]itétors and strategies to be used in the development of asser-

' tiveness‘training-programs \4Anyone whose job includes program/staff

deve]opment wou]d f1nd one of these books to be.a basit resource.

The references mentioned throughout th1s section prov1de a skeletal

‘ strucfure of assert1veness training material, ‘as they represent the most
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“of women'which has minimized their assertive behaviar.

. ]
¢ o d

/

« '

LY

common sett1ngs in which assertiveness tra1nfhg occurs. Severa] other

Y J
references apprqach the topic from a thematic standpoint. Foremost is the

coverage afforded to women whose genera] need for assertiveness training:

is an outgrowth of a-new awareness of cultural socialization, particularly
i : . ' .

stereotyping. Phelps and Adstin, in The Assertive“ﬁoman (1975.~p._34.

ARC #18) attack the “6bmpassion Trap," a belief held by many generatigns

In the er;ic]e:

~

“A Cognitive/Behavioral Approach to Modifying-AssertiQe Behavior in Women"

'(ARC #21), Wolfe and Fodor emphasize the effects of 1rrat1ona1 be]1efs

and how the restructur1ng of these beliefs can lead to more 1ast1ng asser-
tive behavior. Hand-in- haﬂd with the concept of be]1efs is "Everywoman's

Bill of Rights," found in The New Assertive Woman by Bleom, Coburn, and

Pearlman (1975, p. 24, ARC #31). This bill quant1f1es the personal free~

doms whTch rightfully Belong to every woman (and man). Jakqbdwski-Spectof‘s.

" An Introduction to Assertive Training Procedures for Women (1973, pp. 17-19,

ARC #30) discusses techniques especially designed for use with womem, i.e..;

anxiety reduction and behavior rehearsal.

[

Thoygh assertiveness training focused eaf]y on the needs of women, it

was quickly adapted to other popu]ations."Now the literature contains

-

books and artic]es'cancerning the use of assertiveness training with

"pafents of exceptional children, the aged, job appiicants, miqbrity groups ,

" school adminfstrators, and even the relationship of assertion to physical

fitness. Markel et al., in "Assertive Trainfng_fer‘Pprents of Exceptional

Children" ‘(ARC #14),

.0

presenf strategies for parents to use in their

33
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interactions with teackers and other school pérsonnel. Those Workiné with

4

the aged will find Corby's "Assertion Training with-Aged Populations" .

(ARC #12).full of practical guidelires to dea] with age -related concerns

‘ of older adu]ts McGovern et &1. analyze the -application of assertive

~to control his/her physical health. - .

| 3
behayior in job interview situations in the article "Assertion Training

for -Job Interviews" (ARC #8), while Assertive B]ac;[Puzz]ed White (ARC #13)

yields 1n51ghts about assertive behav1or‘| a black perspective.
"Assertion’ Training as an Entry Strategy for Consu]tation with School
Administrators" (ARC “#7) discusses the rationa]e for the use of assertive
train1ng with school administrators to help them effect better working

relationships with other school personnel. Two books, Na]king--The Perféct

Exercise (ARC #37) and The Stop Smoking Book (ARC #36), increase the rea-

/der S. awareness that s/he does ‘indeed have ‘the right (and the responsibility)
The wide range of applications of assertiveness training/continues to

E
expand. For examp]e, a recent issue of "Assert: The Newsletter of

Assertive Behav1or" (ARC #2) discusses the i ‘mplications of assertiveness *
trainiﬁg wjth the handicapped and retarded Because it is a communications
technique unbounded by populations .or settings, assertiveness training
can be used by or for any existing or future groups. It is this flexi-

Bi]ity which will Tikely insure its§ survival as a viable behaviora]ttech-

*nique.

A

L]
¢

1
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' " Summary

Assert1ve behav1or is an honest d1rect, and appropriate expression
‘of one's fee11ngs bel;efs, and op1n1ons (Jakubowsk1, 1973). Assertive-
\ness traihing is a counse11ng strategy that ut111zes.pehav1ora1 techn1ques
to achieve behav1ora1 ghange. In this monograph we~-have provided an over-
. view and diicussibn of:current trends in assertiveness training. We have
éttempted to present the principles of assertiveness training/along with a
discdssion of its app]icabi]ity to the general population. Included in
the .text are examples of the .use of assertiveness training as a se]f-helpw
-niecr/\am‘sm, as a counseling strategy for ch‘enps, and as‘tgorma'e for group
facilitation. ’ ' i ’
Essential po theﬁe‘applications is a kndwledge of the resources. "In
the Assertiveness Resources Chart (ARC) Qﬁ have ana]yzéd a wide variety
of ava{]ab]e resources’ aécording to a standard outline so as to help coin-
' se]or; determing which materikis will be most appropriate for'tﬁéf% needs.
We hope that this approach will provide a f0undat{on on which counsejors

can.build to increase-their knowledge and enhance their skills in asser-

tiveness training.

35
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THE ASSERTIVENESS RESQURCES CHART (ARC)

The remainder of this menograph consists of 39 annotated biblio-

) R ¢ . - . T
graphies, indexed/;n an Assertiveness Resources Chart (ARC), to kelp you

pinpoint the assertiveness matefia]s w1th the aEbuiatten and.cehtehtﬁhost‘ii»‘“Jw#

appropriate to your interest. To use th1s‘chart, s1hp1y.se1ect\your‘popu-

lation from the left-hand column and your content from the head]ngs at the

top of the chart. Where the column and row intersect, you will find a

number(s) which refers to a specific reference 11sted.nuher1cally in

Appendfi B and alphabetically annotated in Appendix . For example, if

you want to use assertiveness training with elementary students in a group

setting, look under "Students (E]ementary/Secondary)" in the Teft-hand column II

and move across thelrow until you come to the heading "Group Strategies.”

The number 20 (ARCVQO)-1n the box refers to annotation no. 20 in Appendix.C,

which is gh article Entitled "Assertiveness Traihjné with Ch1idren" (Bower7'

et al., 1976). 0 ‘ - E ”
j Eagh annotat1on 1s d1V1ded 1nto five parts. Purpose/vbe destr1bes

the general orientation of the reference Popu%ation(ﬁbtting refers to

- the target audience. _Key Chapters “(in books) or Ebinté'(il articles) high-

lights salient parts of thegreference. Models/Strategies speaks to efer»‘

cises, ,chetklisg, and formats which_ the reader can 1med1atel*adapt to

a work setting. The section entit]ed Highlights‘dea}s\with "extras,"

pluses of a part1cu1ar referenqe which may be of specia] interest to the

reader. K

| We hope:you now feel - ab]e to find exactly what you are looking for

in assert1veness training. Read the menu (Appendix A; Assertiveness




Resources Chart) and carefully select an item from the smorg

-

-

(Aﬁpgndice% B and C) that lies before you. Bon Appetit!
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. ASSER'i’IVENESS RESOURCES CHART (ARC)

-

-

CONTENT

-k_/.» [ N ] -\
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N ~ QX N - ~J
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. 4,19 |9,32 |23,32|9,17,]19,27{4,22,] 10 {3,19,
I - COUNSELORS . ! ']9’23 . é3 :39; .
- \U - > ]
: '.\. JOB SEEKERS 416 |8,2 » 24,27 8 -
] ’ - ——7
_MINORITIES 13, 1313 a3
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_—1: v k] -
| | PHYSICAL 36,37 24,36
| FITNESS Ry 37 « |
-0 4 ;’ - o,
| SCHOOL A - b '
PERSONNEL' * . S I L T
L ) L7 @ .3
‘ TUDENTS 6,25 | 29 | 20 6,29,/ 20 | " |16,29| 35 .
(ELEM/SEC) - ' .- |32 K ,
STUDENTS 14,25, 16 -{17,2517,26] . | 57|16, 39
(POST-SEC) 39 | *} .32 - g1,
" . 118,31 16 [18,16/3,18 | 30 [18,27427,31 015,21 -3 |, ~
WOMEN b3l 16,3 131 ]33 126,30, 3
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APPENDIX B _
.REFERENCES LISTED BY ARC NUMBER
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®. ARC Number.

1

-~

; “Assertion Trumng or Job Interv*iews“ -

Reference Title

1 . [

;Ach1evmg Assertwe Behavior: A Guide ‘to Assertive

Training ,
e . . e L
Assert: The Newsletter of Asgdrtive Behavior

Assert Yaur Self

Asseri:: Yourself: How To Be‘Your'Ovm Person

v

, Assertmg Yours.e]f - A Practical Guide for Positive- o

%’19_ : . A\

Assertmn Skill. Traimng A- Group ‘Procedure ‘fpr High
SchOQI Women .

"Asertiof Skill ing as an Entry Strategy for
Consultation with 1 Alﬁlnistratorﬁ“ _ ,

ASSertipn‘Trammg. A Hunanfstlc—Behavioral Gmde -tq

“ "Assertwn Trammg The Trammg of Trainers"

Self-Dignit ] N
==y, o L
"Assertion Tra1n1ng 1n)4amta] Counse]ing T

"ASSertwn Trammg w‘.th Aged Popu]atwns" A 4,.

Assertwe Blacijuzz‘led Nhtt‘« o o ' . ; ‘, v

B

Assertive Tra1mng for Parents\of Excé'gtiona’l Chﬂdren

PR ' ;e

Assertive Traimng for Nomen oy g Y
' “Assert'ive Tramm.g ﬁor‘ women ‘A Stmu]us'ﬁ Tm, .
Parts I and. IT" = ) .
i - . R .
"Assertwe training inGroups" « o ‘
" The Assertive Woman ) [ o R
. . - . ; .- ‘ P B =.° ‘ It - , -
Assertiveness: Innovations wAppJ’ications; Issues - e

."Asser't(veness Trainin{; wit Chﬂdren"

-
-~

YA Cogmtwe/Behavwral Approach to Mod1fy1ng Assertwe

Behavior §n Women" .
’
. BN L2 .o
, ! \ 4 - e * - B
42

N ‘.' . - !
32 \ . * . o ¢ « 8 .
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Referjenge Title

. nete .
"Confidence in Communication: A Guide to Assextive and
Sociffl Skills .

"Counsélors Can Be Assertive" &

. fon't Say'Ye% When You Want To Say No i

Facilitating Assertive Tra'i‘m'ng Groups: A Manual

~ "Facilitating the Gi'qwi:h of Women through Assertive - 4
- Training"* . ’ 1

. How To Be An Assertive (Not ‘Aggressive) Woman in Life,
in Love, and on the Job: A Total Guide to Self-
Assertiveness .

*, 1Can If I Want To .

"J'Imp%ving Paersonal Re.lationsh’ips (fifm;'g; Part I:
Assertion Issues for High School Women; Part II: Asser-
tion Issues for High School Women in®elating to Men"

An Introduction to Assertive Training Procedures for
Women . . . :

>
. -The New Assertive- Woman

'Perséna] Effectiveness: Guiding People to Assert Them- '

selves and Improve# Their Social Skills
E]

"A Progrém Of Sexual Assertiveness Tréim’r}g'for Women"

Responsible AgértjvgBehavior: Cognitive/Behavioral
Progedures- for Trainers

Stand Up, Speak-Out, Talk ®ack--The Key to Seif-Assertive
Behavior L) T -

The Stdp Smoking Book . .

Na]kin'g-;The Perfect Exercise

"When.I Say No, I Feel Guifty

‘Your Perfect Right
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Achieving Assertive Behavior: A Guide to Assertive Training “121 pp.

# " H.H. Dawley, Jr. and W. W. Wenrich -
. Brooks/Cole Publishing Co., Monterey, CA, 1976

Purpose/Use: The authors describe the orientation of this book as
) "behavior therapy, an approach based on genéral psychology with an
Noy_ -. emphasis on learning." - S . , - ,

P
-

Population/Setting: Persons trained in the behavioral sciences and those
) working in the helping professions are the audience for whom this
book is written# Counselors familiar with-the concepts of behavior
therapy can use this reference to help clients develop assertive
behaviors. ‘

A o
# - Key Chapters: "Principles of Behavior and the Development of Assertive
Training as a Behavior Therapy" defines respondent and o rzgi be-
ationship -

havior, operant:.conditioning, and behavior therapy in
to assertive training. "Adaptive Versus Unadaptive Behavior" presents

"‘ a discussion of assertivendss as adaptive behavior and nonassertive-
ness and aggressiveness as maladaptive behavior. e . !
- : \‘ ¢ =

Models/Strategies: Behavioral analysis forms, exercises, rehearsals, and
role playing strategies provide the reader with specific guidelines

' fqr implementing an asSertiveness training program for clients.
. L ’ . .

-

Highlights: Appendix A contains detailed muscle relaxation exercises
¢ - « Which the counselor can use with clients to relieve their anxiety
\ about being asserfive. .

/
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4 ‘ - ARC 2’
\?b . o /. /..
..' . - ) . - ' L
Assert: The Newsletter of Assertive/ﬁehavior kpprox. 6 pp. !
R. Alberti (Ed.) - | - Ce |
Impact Publishers, Inc., Box 1094, San Luis Obispo, CA - 93406 -,
. b -

e

Purpose/Use: 'This bfmonth1y newsletter presents the latest information
.and developments in assertiveness training.

, -

[

-
.P

Population/Setting: Helping professionals and laypersons can use this .
. newsletter to keep current on the latest developments in assertive-
ness training. , T

i, . . < ?

-
-

Key Pointe: Regular features include: (a) an internatiopal calendar of -
events and gonferences, (b) reviews of recent literature,-(c) reports
on advances in techniques and applications of assertivéness training,
.(d) readers' experiences with assertiveness training, and (e) an
update on what's happening in the field. A substantive topic’ such
as ethical principles, facilitator qualifications, or use by the
general population is fqgtured in each-issue. ' '

Modals/Strategies: Information on how to obtain specific resources and
referenctes and program/technique descriptions are provided.

i

»

f <
—

¢

ﬁigﬁlights: This news]étter is an inexpensive (six issues, $3.00) way
© . for amyone interested in assertiveness training to keep on top of

what's happening. - —

- =

»
’

.

'
L}

Y




/. ’ : " ARC 3

s . 3 -
‘ / L » '
Assert Your Self . | L 41 pp.
,gggttle;King County National Organization For Women ‘
2 N.E. 65th, Seattle, WA. QQl}S, 1974
! - > . :

t

r

Purpose/Use: This book was developed by the Seattle-King County N.O.W. -
First Assertive Rap Group as a self-help manual dealing specifically
with assertive training strategies for women. :

L #
. . , .
" Population/Setting: Women in-gonsciousness-raising groups will find this
manual helpfuWln dealing with the subject of assertion in a
systematic fashion. - . "
< [} \

" Key Chapters: “Guidelines for an Assertive Rap" presents specific infor-
mation on how to form a group, to give.feedback,:and .to set up a
10-week meeting schedule. “Assertive Techniques" -describes general

techniques for assertive responses in-a variety of situations.
. r -

-

Models/Strategies: Examples of specific techniques such as how to speak
up in group discussions, how to resist interruptions, how to tell
people when their actions-bother you, how to say.no to unfair demands,
and how to give and receive criticisms are presented.

i

N

’ Highlights} This manual is a short, inexpensive reference which is quickly
adaptable and easily applicable for.the group to which it speaks. ’
. . ) N o
‘ -
Note: This book has been fe-released under the title of Woman, Assert

4 Your Self!:, Perennial tibrary, Harper & Row Publishers, New York,
T976. . L .

- N »

-' *.




&

- Asser{,Y0urse1f: How To Be Your an Person

M. D. Galassi and J. P. Galassi
Human Sciences Press, New York, NY, 1977

-

Purpose/Use " This manual provides a systematic approach that is useful’
to individuals, to counselors, and to those who facilitate
- groups/c1dsses in assertiveness training. It is one of the most com-
prehensive resources on assertiveness training and is highly recom-
mended to persons who 1j uS1ng a systematic/modu]ar approach.

Population/Setting: Anyone interested in assertiveness training and who *
can learn from self-instructional modules will find this manual ¢
helpful. The format can be adapted to almost any program

-

-

Key Chapters: “Fundament%]s of Assertion" contdins an assertion self-
assessmeht table. Based on the results of a self-evaluation, the .
reader is then directeq to an exercise module in ‘the book which will
help to evercome personal assertive deficits.

y v/

\

»

Models/Strategies: The self-assessment in the first chapter and the
remaining chapters make up a system of learning modules on the
topics of express#ng positive feelings, self-affirmation, expressing .
negative feelings, and assertion in special situations with specia]
people. .o .

Highlights: Using this book means more than reading words on a page;
the written exercises are an integral part of. iris particu’ training

program..
»
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Asserting Yourself: A Practical Guide for Positive Chhngg .. 244 PP._

JBower and G. Bower - 2 e .
Addison-Wesley Publishing Co., Reading, MA, 1976

*

Purpose/Use: The authors present a unique approach to becoming more
assertive and emphasize self-management as a key to personal growth™ =
and fulfillment. )

9.

Population/Setting: This manual can be used as a self-help or in a Co- -
~ group setting. It would be easily adaptable for wuse. by counselors in
junior and senior high schools or in staff development/in-service
programs.

£l

Key Chapters: "Downer Detours" imaginatively explains barriers which
an individual is likely to encounter ‘as he/she begins to be more
assertive, such as a person who jokes or denies or psychoanalyzes
S, when confronted with an assertive statement. "Hit-and-Run Downers™
' focuses on people who unexpectedly put down individuals in-a one-shot
* - situation. The authors give examples of what to do when this happens,
e.g., how to handle the insurance man who calls at dinner time. .

.

\

Models/Strategies: One Qf the exceptional elements of this book is the
o method for dealing with interpersonal conflicts, i.e., DESC scripting.
DESC is a 4-step program which enables people to write successful - °
assertive scripts by Describing, Expressing, Specifying behaviors, and
giving Consequences. . .

¥

Highlights: ‘fﬁe book is excellent as an instructive handbook. An instruc-
tor's manual i available to facilitate the use of the book in groups.-

Likewise, there are a multitude of practice exereises which are help:.

.. ~fu1,in quantifying responses of the reader.

*
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Assertion Skill Training: A Group Procedure for High 63 pp.
School Women
. —

T .

4

C. M. Steel and J. M. Hochman -
American Personnel and Guidance Assoc¢iation, Washington, D.C., 1976

. 1

Purpose/Use: This book'presents a comp]ete descr1bt1on on how to set up
a high school women's assertiveness training group. /

L)

Population/Setting: The target audience of this book is high school
counselors and other helping professianals working with high school
age women.

1

.

. Key Points: An outline for the 14-sess1on program and an assert1ve behavior
scale and assessment shéet are provided.

Mbdéls/Strategzes Each session is outlined accord1n§ to purpose, group
exercises, fac111tat1on responsibilities, homework, and evaluation.

4

Highlights: This is an easily adaptable reference for the counselor who
wants to develop an assertiveness training program in his/her school.




' ARE 7 -
' -~ v S )
“Assertibn‘Traiﬁing as an Entry Strategy for Consultation’ 5 pp.
with School Administrators" '
’ : .
B. L. Smith v

The £ounseLjng:Psychofogist, 5(4), 1975
- . Rl

_mﬂiiiéége/dee:, This article discusses the use of .assertiveness training as

a strategy to establish an ongoing consultation relationship be-
_ tween school administrators and outside mental health consultants.

-

Population/Setting: This would be fruitful reading for anyone who works
in a consultative capacity. -~

» A

Key Points: Qsides the assertiveness training procedyre followed in
' most workshops, this article provides a fogmat for on-going asser-
tiveness training with school administrators. P

‘i, . ’ . ) -
Models/Strategies: A sample practice exercise describes the asser ve
behavior, the goal of that behavior, the situation at Rand, apd the
~ roles of the assertor, recipient, and coach (or group faciljfator).

LY

X ' o
Highlights: Ways to assess the effectiveness of the initial ind ongoirg

workshops are presented. The adminstrator and consultant are encouraged

te evaluate thejir progress.

v » : .

|
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b
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"Assertion Tra?ning for Job Interyiews” . "5 pp.
T. McGovern, D. TfiS]ey, N. Liss- Lev1nson, R. 0. Laventure, and G. Br1tton
The Counse11ng;Psycholog1st 5(4) 1975, .
* ' X i >

Purpoae/UBe- This article presents a systemafic tra1ning program to e e e

prepare a person for the demands of the job interview. Information
a'§ the interview is combined with assertion’skills train1ng to help
ntervigpee learn to communicate more effectively.
v v
Population/Setting: The authors suggest the use of this, program with
college students, civil service staff, and job app11cants who are
returning to employment after an extended absence. Working mothers -

would benefit from this tra1n1ng since they are often confronted with .
difficult questions in job interviews.
N ’\ R

K&y Points: The authors stress the importance of knowing what the inter-
view process is all about. They feel that potential interviewees can
define their own roles in an interview if they are aware of the stages
involved. Thus, a detailed analysis .is presented in the group
training. - -

Models/Strategies: Five basic assertion exercises that correspond to the
requirements in a typical interview prov1de practice material for

potential applicants. ‘ ' (

Highlights: This h1gh1y focused art1c1e has wide app11cab111ty as all of
us at some time in our lives are faced with the anxiety-rroducing
rea11ty of having To interview for.a job. Specific strategies qre
g1ven in this-article to help dea] with those anxieties.

-

42 92
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Assertion Training: A Humanistic-Behavioral Guide to 229 pp.
) Self-Dignity ' . ;

S. Cotler and J. Guerra ‘ . . ' g v
. Research Press, Champaign, IL, 1976 —_— . o

& . . .
- T i L R, e e e e e e - B I T PRUNRUPS S
Purposé/Use: This manual is & how-to _book which presents training pro- .
cedures for assertion_training groups. The mateyial {s presented
in a-systematic manné® and can be used to assist others in achieving
their assertive goals while' feeling better about themselves in the
" process. : - - "

y
Ve ° . »
P 4

Population/Setting: This book is primarily for those who work with Yz
- others in a therapeutic, teaching or training capacity.

]

*

Key Chapters: “Preliminary ACtivities" presents the "Assertive Data
Collection Package" (ADCP) which assesses the'client's initial
as jve behaviors and monitors the client's progress throughout
tr nt. The ADCP consists of the Assertiveness Inventory, The
. - Subjective Units of Discomfort Scale (SUDS) Diary, Assertion
Training Diary, Assertive Goal Scale, and Homewprk Diary. "“Evalua-
ting Progress" provides the counselor with criteria-for deciding
when assertiyeness training can be terminated. )
e ’

PModels/Strategies: A model for setting up an assertiveness training
group is presented. Topics included in the discussion are size and ;
composition of the group, number and selection of therapists, length
of each training session, .and length of group program itself.

LAY o

-
[} —
.

- . Highlights: This book may be accompanied by four cassette tapes which

° attempt to retain thé atmosphere of a live workshop as they discuss: °

1) Philosophy of Assertiveness, 2) Assertive Approach Skills,’ *
3) Defending your Dignity, dnd 4) Assertion Training for Trainers. .

L3

‘5.»‘, - .' 53
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“Assertion Training 1n Mar1ta1 Counse11ng" 5 pp.
. Ny .
R. E Albert1 and M. L. Emmons
Journal of Marriage and Family Counseling (2), 1976 -wx-
\ . T i T

Vs
. i
<;)1m;. Puppase/Use The authors describe the use®of assert1on tra1n1ng as‘a

techn1que foF.marr1age counselors.

et .

a

4

-~

-

Population/Setting!

This article is written for the mer;{age counselor ~

who must deal with.couples facipg the g;np]em of "one- partner

- ) dom1nant" relationships.
P . ~

-

Key Pomts

K

[

Specific compbnents of behavwor (verbal and mgn-verba}l)

are presented withexamples to aid the identification of probiem

areas for the cTients.

These components are similar to those

described in the annotation of Your Perfect Right by Alberti and

Emmons (ARC 39).

A step-by-step summary of the process and a

rationale for using assertiveness tra1n1ng in marital counseling

are provided.

,
77\\’ “ ‘
t

‘Mb&eés/Strategzes Techniques for }aci]itag%z
engaged in marital counseling .are pres

ed.

g assertiveness in clients
These incPide .assess- .

ment, situation definition, covert rehearsal m9d911ng, feedback,

and follow-up.

) | . ‘

- Highlights:

-

The. use of assertiveness training in marita) counseling
points up its- versat111ty in helping clients improve-their 1nten"a'
persona] relationships in a variety of situations.

!

-y
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. h’uAssertion'Ir:aininé" Me j

S J. “Flowers anql C. Boora i 6/'4-~ R ®»

. T‘he Counseling’ Psycholog1st, 5(4) - I T

A A ‘e I AN T~ ¢ . »

oo . . . .- s

’ * - . B N
. K . .,

raimng of Tramers" ' " 8 pp.

y Pu.rpose/Use Th1s article was written to encourage professional¥ and- ]
. - paraprofessionals to help clients become more assertive. It is amm.
Y S attempt to persuade helping professwna]s to use assertion training
- " - as a #herapeutic intervention in’a systematm manner with a number- .
v e L of cHent populations. - N ’

' PopggationdSetting: -¥he target Hqulatlon thw a le is the large
£ ‘ 4 number of practicing counsel'ors ‘who could benefit from assertiveness )
. ' tfammg The authors recomménd that’ selove adapt techniques
o “_~» - described to.fit their needs and sty1e x way that will help clients-
° 7 modify their behavior : I ‘

s T -
3 R . ) . . . . ) .
Points: “ The authors discuss "structured interactions" which are tech-

“* &% ' niques that individual$ canm use to resgond when they feel inadequate
- in a particular situation. .Th§se techniques have been called "gameyg &

L]

K

.~ . ‘and the authors discuss some of the possible manipulative aspects of .
LY. assertiye beha_v‘ior; ) c. s h
“e L o . ' . . . . )
re ‘ 7 . L
4‘.% ' !Q:‘\ R . . . . . ) . . R ..

s .. ModeZB/Strateg‘Les " This arucle presents suecinct descriptwr’s'of the
‘ basic techniques of assertive behaviér responses and how "the trainer
_.shou]d "coach" ¢lients "in ordgi to learn these responses. These

LA v ude Row to make a refusal without excuses, how to make a request D
L N f, ghtfomard]y, and how to accept positive feedback. o / \
' . . . v A e
4 - ‘ ‘ Hzghlzghte' The authors discuss_,tne counselor s responsibﬂity for he]pmg
T . - the client efficiently and why and how assertweness traming is a L
‘- o 'therap_y that will work with many. c’hents . '\ -
X S .
I' » i . 4’;&‘ l.
‘ ¢ vt .t ' . ¢ ’ ; . ’ \
. N ‘r! s -
L ] .. ‘h " Y ‘
iy o . . 4
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=~ ARC 12,
’ ! - . J’ i’ ‘ : » 7‘ i
- a i ’ . X R ) ' ) & ‘ , ’.’-Q‘\‘a ”‘
N ' ~ » " , J e . .
- “Assertion Traim‘ng vn.th Aged Populations™ o 7 pp.
. N Corby a R ,?' d‘ o
¢ ‘The CounseHng Psycholog1st 5(4), 1975 ~ S T

Mose/l/se "It is- the purpose of this paper- to briefly exam.ﬁe how: to
© . - Dbest utilize assértien training technigyes with the elder]y, what
S ' problems are hkeTy to be’ encountered, and how, to overcome them"
- ¢ . {p. 69). ' - : - : ) .
), o .&{ T v ’ . ) f
Ve Pl ' )
PopuZatwn/Settmg The' author d1scusses the use of assert1veness
training not only with The elderly but also with their relatives,-

K D and with staff members of institutions where the elderly reside
- ~ < .o o / R
0 . o' . ¢ . * v *
Key Points: ghe author points out that assgrtiveness tra1n1ng isa .
problem-Solving therapy and not a- population-oriented-ene: Therefore,
it ought to bk as s’uccessfu] with sthe elderly as with other’ age .
¥. . groups. hd

% ’ 1] o, i - < ' ‘ ‘. *
. R - P ) ~s

yoa'els/Stmtegws Specific issues relating to wo;*ing with elderly
’clients are described. These include physical handicaps such as -
visual or hearipg impairments. Also included are-att¥tudes that a .
. trainer needs t0 be aware of in order to understat?der]y clients

better, such as*loss of 1ndependence, failing healdfl, and a need
for reminiscence. .

. . ~ S

T ,@ v i ‘ . »
&’ . ?Izghl‘bghts This article Stimuldtes thinking about a-segment of. the
ﬁ , * population which is all too frequently ignorgd. The use of asser-.
g e ‘tiveness training in helping the e\derrly recapture-a rightful place

.~in our 'society seems a worthy goal, whether we are dealing with . e
’ grOups of elderly chent; or our own elderly relatives. -
< o NS

I’i‘

f L 4 ’

-
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‘Assertive Black/Puzzled White . 132 pp.
. ' “ D. K. Cheek X . T
. Impact Publishers, Inc., San Luis Obispo, CA, 1976
Purpose/Use: This book presents effective methodé for developing asser-

tive behavior in blacks. The uniqueness of the black experience.

and its implications for the concept of assertion are examined in

. . detail. Ly _ . .

) .
. 4,1” . . +

- R
Population/getting: 'Both black an te cougse[ors and other human
. serviceqlbrofess?bnals will f his bobk useful in the counseling
. ‘of blacks. A : .
: ‘ ’ >

- - .,
. . ©
- v

+

& -Key-Chgpters: "Techniques from a Black Perspective" analyzes communica-
‘ e tion barriers which may exist by presenting an assertive inventory,
a black-white language test, a "wanna work with blacks" test, and a
e O group awareness profile, "Assertive Guidelines from a Black
CeD Perspective" presents a model for a black assertiveness training
. program and a step-by-step guide for a black assertiveness training

3 y group. .

.\ t-v . ”
. . AN - &
»@bdﬂZs7Strategies: Numerous examples of-specific techniques for helping
{ .

blacks develdp.assertive. skills are provided as well as practical
. . applications to sityations which blaéks often encounter in their
. ~dai}y interactions. ¢ i ‘ . .

-

- Highlights: An important feature in this book is that the author deals
' . ' with ways in which black assertiveness is misinterpreted- by whites
', T -~ﬁ:?d shows how this problem can prevent effective cqunse]ing of blacks

.

whites. , - s
. « .
» . -, . e . ’ - s




Assertive Training for. Partnts d?\Eiceptidnal Children- : '19 pp.

G. Markel, R Bousky, J. Greerbaum, L. Bizier, apd €. Rycus
& ERIC Document- Reproduction Service No. ED 122 569, 1976 ' N

' - - . - R

.

ﬁurpose/vse; Assertive training is offered as an effective method fore '

parents of exceptional childrer to.attain their legitimate rights

_regarding their children's education. - .
- ' .

® §¥\\3 . ' L R ' . "\

. §

Population/Settiny: This doéumen; provides insights for ‘parents of
exceptiond] ghildren+and courselors who work with them in schools
and agencies--a good reference td §ive té a frustrated parent. .

’

~

Key Points: The authors clarify the basic rights of parents in rela'tion
to the school- including the right to plan the best program for'
their child, the right to ask for explanations frem professionals,

. and the right to be treated as a capable.human adult and not to be
“batro:?}QQ. - .
‘Y s NN . - _!Q

Modele/Strategies: A list -is presented of specific positive and sser-

tive, physical and verbal behaviors for both parent and teacher in a
conference segting. A case.study of a mother's experiences in helping
place her retdrded child brings up questions all parents will want to

think about. )

i'.-l - ' 4 - . "

2 \

’Highli;ﬁts: This article is an excellent example of the application of

. aséertiveness training to a specific interaction--and a particularly
P hreatening one af that, i.e., when the parent must go, ¥ the school,
oq‘beha1f~of the child. The authors emphasize the positive-so as to
help create a constructive atmosphere in which parents and teachers™

[

", can communicate openly and directly.

. .
. t ’
v

vy .
, ) -4
.

[
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'Asse?tive Tra1n1ng,for Women ‘ . © 208 PpP.
e~ N - .’
S M. Osborn and G. G. Harr1s K ‘ .°
Charles C.- Thomas Publishers, Spr1ngf1e]d IL, 1975 : -
&~
Y
Purpose/Use: ecifi¢ techn1ques are given wh1ch may be emp]oyed in a-
~ group app to personal behavior change This book presents.a
systematic approach to mod1fy1ng women s self- defeating behavior .
patterns. . '
_ . . . N
\_ . M P .‘ " .

Populatton/Setttng .This reference is intended for mental health pro-
fessionals who are trying to find new.methods- of intervention with
women. Authors attempt to present the material in a nontechnical
fashion so ¢hat the layperson or counse]or can also find value in

" this book Ve

- .
L 4 Se—

’ ‘5;

Key Chapters "An Innovat1ve Approach to Assert1ve Tra1n1ng" prov1des the
«- counselor with a highly detaideq outline of a 10-week training course .

' in assertiveness techniques. A counselor who is seriously coffsidering
starting an gssertiveness tra1n1ng group wou]d f1nd this to be“tn&

. perfect reference. < , \

. .
L “ -

Models/Strategies: Eacﬂ of the grodp sessions in the trainifig course con-
tains sections with discussion, exercises, and homework assignments.

[N

Highlights: The authors state that their focus is on women “because
alternatives to traditional male oriented therapeutic techniques are
badly ne&ded by women, ‘and assert1¥e training offers a viable a]ter«

native.' , . . v
, " = P " .

A




"Afs tive Training for-wo.me'n' A St1mu]us Fﬂm, Parts I and II" “~

P Jakubowsk1 -Spector, J. Pearlrﬂin and K, Coburn
American Personne] and Guidance Asso¢1at1on ?washmgton,‘ ®C., 1973

-A Leader's Guide to‘ “Assertive Tra1n1ng for women - .13 pp. .

° A Stimulus Film"

J. Pear]man K. Coburn, and P. Jakubgwsh -Sbector p
. American PersonneT and Guwdanqe Assoc¢iation, Washington, D.C., 1978
. ) , \ . ) ) 4
. . - .. - . A .
4 4
- Purpose/l/se These films present short v gnefttes designed to e]1c1t
L emotional reactions, to stimulate t‘hé viewerdsimemory of simjlar ° -
< . -situations. in which beifg assertive was a pwem. and to spark :
.- ) ‘diseussion of personal r1ghts and rehearsal assertive responses.

\j A Leader's Guide accompanies the films.

[ 4

PopuZa%ton/Sett'beg These vignettes Were developed for use with women's
assertiveness training groups. Part 1 is especially appropriate for
high school ard college students, Part IP‘1s intended for college

& . . agh-and o]der women .

. ¥ S y , . T
i . . s ] .
. Key Points: The 10 vignettes in Part 1 deal w1th interactions with fr1ends
_and strangers, a job interview situation, and parental relationships.
oY B ‘Part 1I consists of 1} vignettes concerning marital re]at1onsh1ps,
" job demands, and. reactions. to behaviors of strangers

L]

o S

/Models/Strateg'Lea In each fﬂm vignette tie actor/actress ]ooks and
* speaks d1rect]y to the viewer,as if he/she were the dnly. 1ndw1dua]
present thereby max1m1z1ng the emot1onaL 1nvo] vement of the viewer.

.
-~

. b \ .
Models/Stmteg'Les T'he "Leaddf's Discussion Mode]" in the Guide prov1des
the fatilitator with specific d1rect1ons on how to use the films, in
. , -+ assertiveness trainifg groups.
gk 'Lghts These ?ﬂms, though or1%1na11y inténded for: fema]e aud1ences,
- are easﬂy adaptable for u;e with coed groupS/uch as res1deuce hall
staf bers ) )

N
< e - N -
.
» . . - \
»A ‘ ¢ °

»

’
1 . -
»>
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\‘-’ . ~ . - A A ‘ N
S “Assertive Training in Groups" > - . N e *, - 6pp.
. D. Sansbury = - .0 ,
" Personnel apd Guidance Journal, 53, 1974 : .
-, . AN ..
* » ’ ot " ) ' * N -.
Purpose/Use: This article des¢ribes-in detail a Session-by-session group
. approach to helping, nonassertive individuals. There is also a dis-
. , cussion of the outcomes of the group and -pointers for would- be
. ) leaders.. ‘ ¥
) -/ S - L )
. © . . . A
Population/Setting: The group consigted of volunteer college students,
but the design of the sessions*)u}d be *adapted to high school or
agency settings. The counselor will find this a very clear-cut
' approach to implementing a Tow level assertiveness training program.
. Kéy Points: This program relies heavily on the use of peer couonselors - !
- as models for \the group members. The models chose# are similar to ‘
: groyp members in age, sex, and socioeconomic status. -Based on
. Behavibral resédrch, the author feels that role modeling is a much
. . more efficient means of learning for the grdup member than tr1a1
L .- and error. ' - E N
. . . )
- !

) Mbdels/Strategzes Each of the foun group sessions described 1nc1ndes .
cognitive mater1a1,,exerC1ses and role p1ay1ng scenes, and spec1f1c

homewqrk ass1gnment§‘

&

such equipment is not available in a1l settings, its benefits are .
cogently presented. The brevity of this article s helpful to the
counselor who already has an understanding of assertiveness training
skills.

//// Htghlzghts This model calls® for videotaping of the ro]e playing. Though
\S

P

. - ] ,

ape
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: | e,
The Assertive Woman . , ‘ '

: 177 pp.
q -
S. Phelps and N. Austin

Impact Publishhrs, Inc., San Luis Obispo, CA, 1975

L4 N - } .
R

>

r

osé/UseS' The authors present "a c]early-written manoal for sysfematic 1

attack upon the self-denying life style so many women have been. con-
ditioned to accept.”

’

L

L]
’ »

Population/Setting: It is intended for all women, all ages, and all
colors who feel the need to develop their own identity. It-fs use-
ful as both a self-help manual and as a guide for counselors ‘working
with won. :

- e
Key Chapters: "Your Mind--Developing an Assertive Attitude" describes «
. the "compassion trap"--a belief held by many womerf who feel their
sole purpose in 1ife is to give attention and tenderness to others
. at all times. - . . v

-3

-

L4 .
Models/Strategies: The Assertive Behavior Hierarchy helps the individual
to identify mer own "specific assértive deficits.” Edch chapter
contains some kind of "action exercise” or chacklist which acts as a
good consciodsness raiser for the reader. These are excellent indi-

«vidual or group actjvities. o

v R
. I o {
Highlights: Using characters.like Doris Bdormat, Iéis“lndirect, and

Agatha Aggressive, the authors discuss the many facets of a w

oMyn's
1ife which can be affected by assertive techniques-

2

%
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'Pbpulation/Setting: Because this book is so comprehensive, counselbrs

) *
/ . .
- ' 4 : :
Assertiveness: Innovations, Applé#cations, Issues 386 pp.
R. E. Alberti (Ed.). - - B .

N L 4
Impact Publishers, Inc., San Luis~®bispo, CA, 1977

- . . /

' PurposefUse: This book presents major concerns in assertiveness training,

"~ including background, innagvations in technique, cross-cultural use,
training applications, and ethical issues. Thirty-seven authots
» contributed chapters to this document. . -
. ‘ s ‘

3
L]

will find it a useful tool in learning the principles of assertive-
ness training and its potential uses with clients. This book could
also be used as a text for a course on assertivegess training.

’ . -

’ . ” N . .
! Key Chapters: Part Three, "Assertiveness Acrogs Cultures,” presents

assertiveness training for Blacks, Mexican-Americans, and Asian-
Americans. Part Four, .pph’cations of Assertive Behavior Training,"
provides examples of using ass®tiveness training with women, chil-
dren, parents, adolescents, juvenile delinquerits, married couples, @
divorced persons, obe&a persons, job seekers, nurses, phobics, and

a]coh911cs. . - , : . Qﬁ
L3 . a , L I
Mbdbls/Strategies:' In general, each chapter provides theoretical back- C
grounds, examples, Qpp]ications, and implications of Jts particular
" topic. ; )

i

Highlights:' This book is tha most complete re;zrence currently available
for assertiveness training. - . ¢ '

“u‘ » . . }
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*Assertiveness Training with Children”

S. Bower, E_Amatea, and R. Ander§oh !

Elementary School Guidance and Tounseling, 10, 1976 '

’

-
-

Purpose/Use: This article presents a short-term program (11 sessdions)
of assertiveness training for children to help them develop more
effective methods of interaction with their peers and teathégg. ’

. ’ . :

.
- A . y
. iz

K
¥

Population/Setting: This program is inteffled for use w{th'elementary
school children.by school.counselors. T
. A

- *.

Key Points: Approaches used wjth adults were modified, for use with ,
children by providing more specific descriptions of assertive ‘
behavior; illustrating the value of assertive behavior, and assisting
them to deyelop a positive reinforcement syStem with thehelp of
teachers and parents. T

~

N . . .
Program evaluation was assessed by th criterion instruments: an
‘{rmervat%on checklist, a Self-Rated Assertjveness Scale, and a
imulated situatiggs\ggst.. )

4 ! . -,

Models/Strategies: Each of the 11 sessions of the program is.described
in detail, with a statement of purpose and examples of activities.
. A
» - R . .
. ' ! i '.' 0 “
Highlights: The comprehensiveness of this program provides the .school
' counselor with a model easily adaptable to various work settiMs for -
uniqueﬁpopulations. }

o
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““A Cognitive/Behavioral Approach to Modifying Assertive 8 pp. -
Behavior in Women" ' ’ ‘ -

J. Wolfe and I. Fodor Con

The Counseling Psychologist, 5(4), 1975

A

Purpose/Use: The authors describe an assertiveness training group and
how it can operate at different levels. The first level concerns
learning actual assertive responses. Next, the group functions as
a consciousness-raising’structure wherein women discuss their asser-
tiveness. Finally, the group provides a vehicle in which irrational
ge;iefs~are uncovered and dealt with as final barriers to assertive

ehavior. .

Y

v

—Population/Setting: This article is written for the helping professional
working with women wjo want to shake off traditional attitudes toward
the role of women and reanalyze their own ideptities.

Key ?oints:. wolfe and Fodor stress the need for assertiveness training

to be accompanied by cognitive restructuring, i.e., a redefinition
of traditionally defined sex roles.

Models/Strategies: "Self-Statements That Impede Assertive Behavior"
is the title of a chart which traces irrational beliefs of women back.
to early socialization messages, and gives examples of ways to *
counteract those beliefs. ; ’

v
t

Highlights: The authors report on a research study of the gffect§ of
different combinations of assertiveness training with cognitive

" lgarning.
N 4
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Confidence in Communication: A Guide to Assertive-and 334 pp:
Social’Skills '
R. B. Adler oo ' g :

Holt, Rinehart, and Winston, NYC, 1977

Purpose/Use: This book provides a systematic approach to assertiveness
training useful to individuals, counselors, and leaders of assertive-
.ness training groups. It enables the reader to define specifically
his/her communication behavior difficulties and then set realistic
goals for behavior change. . . v e ’

- ]

s : ’ . *e

Population/Setting: Laypersons, counselors, and group facilitators can-
adapt this format for their programs. The author virtually guaran-
tees that "if the steps provided are faithfully fbllowed they will

. lead to increased satisfaction and success in reldtionships." __

./ - -3 -
. N e \ '
- - - »

-~

L

communication problems behaviorally, stating’the elements

Key Chapters: "ldentifying Problems and Setting Goals" focuses dn defining

f assertive

communication, specifying target behaviors, and describing\the process

of definin

g a goal behaviorally. -"Self Modification:
0

Blueprint for

Communication Change" contains the Self-Modification Progress Chart
which enables the reader to-establish a baseline record of assertive -
behavior to monitor his/her progress. : ' -

c

Models/Strategies: After identifying Edmﬁynication problems and setting
als for change, the author presents a sequential learning package.

on the topics of behavior rehearsal and managing communication .
anxiety. R S . ‘ :
Rial ]
-1 . . L
: \ ’ , . .
#ighlights: The last section of the book (pp..281-334) contains a set of

duplicated activities which the reader can remove and use with the

text.

LY

» 4




. "Counselors Can'Be!Assé?tive" ‘ - - 4'ppf

M. H. Smaby and A. W. Tamminen .
Personnel and Guidance Journal, 54, 1976 .

. . . ,
hd s d Y J

- ' ' . "
. ' . /

- Purpose/Use: 1his article presents a comprehensive aSsertion model with.
a behavioral scale which fdentifies five response levels to two- -
person interactions. A four-sessiop group assertive traiping pro-
gram is also described. This is a self-help article-for the many
counselors who are victifs of the occupational hazard of nonassertive

. behavior.

« . ° . ' ] L. .

. : e * L. ° -
Population/Setting: This modél, scale, and group training program are-
especially successful in counselor education and training, as well
“as in inservice programs for persons in the field. , et

L]

‘Key Points: The behavioral scale Jabels response lévels as passives .
’/,a@grESsive, minimally assertive, confidentty assertive, and mutually

assertive. ‘

. The group assertive training‘p}ogram is described as a four-stsion
process of introdustion, judging models, practicing responses, and
analyzing relationships. ' ‘ - e o

. | i
i
i - P

- . l - 3 ‘. .
N \Mod2ls/Strqtegies: Descriptions and specific .interaction examp]eslfor
- each response level and each training session are provided.
" ' R ! -‘ , 1‘

A ’ N
Highlights: This article gives a rationale’ for tﬁF yse of assertiveness

training in counselor education.as well as a
i?plement such training. : ‘

I

[ P Tt

- . . -
: . 'y ~ =
.. . " . Al .
. o .

.fa\' . N J

~

Jear outline of how to . .
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. " Don't Say Yes When You yant To Sgi;Nd 304 pp.. ™~

~
%

H. Fehsterheim a)d J. Baer
.Dell Publishing Co., NYC, 1975

Q_ -
~ . , - \ ' 3
Purpose/Use: This popular.tradebook provides a general ovéFview of the -
concepts of .assertion and relates. these to actual case studies taken
from the authors' oWn experince. . .
% . . . ~,
Population/Setting® Entertainingly written, this book.is designed for .
the layperson whq is interested in Jearning what assertiyeness
training~4s all about. e :
' : - o

. . ) ’
—Key Chupters: "Targeting Your Own Assertive Difficulties" assists the
: reader to pinpoint his/her difficulties in being assertive and to set
assertive goals. {;’ ‘ .

- Ed

. - , 1 P ) ! . ’ 1

Models/Strategies: tdse studies abognd so that readers are able to learn |

i by example. Many of ‘the topic$ discussed are basic to human behavior, *

\ * such as marriage, sex, depression, -and work. » '
. < ) N -

z]
r

\ : R .
Highlights: The Assertiveness Training approach to weight control provides \
hints about a problem that plagues thousands. Don't Say Yes When You )\
* Want ToSay Mo is one of the few sourceg which addresses this problem.

.- . ) »
P4 4 » 4 . - :




Facﬂ1t~at1ng Assertwe Trammg Groups A Manual

o

"’I Hardaway and K LaPoipte

" ERIC; DbcumenttReproduc'aon‘Servvce No. ED 096 582 1974

Paa-pose/Use This-manual desc;ibes in detail. an qssertiveness traini

-
. a‘ ’ \ I S
. . i .
J- . . ‘ - ’.' ' - . _,-( : .
o < T e P i .Z”.’

group model comprised of efgjt weekl® 2-hour sessions for mdiv
whooere_concerned abg;:t thei Tack of assertiveness.

'}

. .
/ . N - : . N B
-
. - . o §
- ~ ‘:\%‘ - N i - L

PopuZatwn/Settmg Although the program “has been des1gqu’for co]]ege
students, it can be easily ‘adapted for high school studepts or for~
use in agency settings. Screening guidehnes are su,ggested for
deciding who wﬂ& be in- the groyp. ' s

Pl

Key *nté The authors fee] Jthat the assertiveness traintThg group) as
structured course, may ‘be facilitated -by-a.fnimally-trained ~ -
" person. Therefore, very detai]ed Tnstructions for the facilitator'
are included. R ( 2 - g
. o ) . , . ,
© LT .
: - A a
Models/Stz‘ategws Eat;h groups session™is epoc1t1y outhned in ing
" ingtructions for thé use of. video-taped material. Group me s.are- -
) requme? Yo take a pre-*and pgstaAssertjveness Inventory nd to fill _
*outga-contract at the fn’;st session. The ‘Appendix of. th ual . -
includes the Inventory and. exﬁmples of the contracts S ,
L 1B - .

).‘.,(‘ > « -

/ *
. . P ’
’ghtfé A% in ‘the Append1x are scmpts for the video-taped materials.
‘he authors suggest using these scripts as models for developmg
tapes to meet the needs of various groups qf clients. -

i o
’_-g'
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N

-

. . \Purpose/Use: This article describes the use ofMiveness trdining

omen .reduce their apxiety about i

-

o 'Paﬁuzation/Settinge Emphasis is bTaced*

%

4

~

\

"FaciTitating.the

LA
’

Tl & .
Growth of Women through Assertive Training"

>

P. J&kubowski-sﬁector

* The Counselimg Psychqlogist, 53‘1953 :

2 >
] ',..4'
/

to he
ships ‘and’ conflicts.

=

F . -

|

»
|
i

-

-

. RY

rpersonal relation-

« .'-
-

sensitized to the special needs ofswpmén.. ) L.

Key -Points:
tive behavior are made.

o -
! ) ‘- )

P4
b Y

Distinctions between agyressive, nonassertive, and asser-

A semi-structured training™dpproach is

- ' n >
0 ping profess‘iona1§, ta bgcpmé"t:7

4

described, with the three goals of educati

ng women

qpoit their

interpersonal rights, overcoming barriers

to assertion, and devel-

)

—

\‘,10p1n§ assertive behavior through actual practice.

/

&

-~

Y

SN

"Models/Strategies: Spagific
behavioral- responses, be
‘heay'sal/role play. A ch

. \\ .
examples are provided of

probTems ana\“_
lief.system.develgpment, and behavior fe- '
art comparing characteristics of'non- -~

_assertive, assertive, ahd-aggressive behgvior is included.

-

*
-

-

.
-

!

‘n

4

¥

' -y
qigh lights:

AlthHough the emphasis of the article is on ohe-to-one

counseling, the approach described is usgfub for group setti

, g

ngs.
This article is one of the earliest documents to;bring_asseriness
traih to the forefront. . . -~ . /

"

g

-

)

-
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How To Be An Asserfve (Not Aggressive) Woman in Life, - 311 pp.
.in Love, and on the Job: A Total Guide to Self-Assertiveness

) » . . e
J° Baer - v .
Signet Bopks,.New Amerjcan Library,-NYC, 1976

LY
W

S, — . ' - 7
' Puppose/¥se: Written in much the same format as Don't .Say Yés When You
Want To Say No which she co-authored with her husband, Jean Baer
has ‘drawn upon- her-personal observatidns, work experience, and inter-
* views with many women to develop this self-help manual for women.

) ¢ i;, .
Population/Setting:  Women who are 1pokiﬁg for an entertaining_xé!‘
informative overvied of assertiveness training will enjoy this book.

-

€ v
+
R

L}

, -~

Key Chapters: Seven nationally. known woméﬁ7presgnt/their_}iews on
'~ assertive behavior in "Just Like You and Me." _AlgQ ¥n the chapter ,
"Assertion and €hildren" Baér speaks to the use of assertion by

mothegs who have to cope with tha everyday demands of child-rearing.:

. . .. , p
’/7\ ‘y . . P

. Models/Strategies: The book provides case’studies and" real 1ife examples
/ whichdillustrate how the reader can be more assertive in her own *

# “1life. Conversatiomal in tone, the information in this book can be .
easily read, understood and appiied. ‘ ' ‘

. v o : »
Highlights# "You <an do it if youy try" characterizes the whole message

of this book. - Baer is very convincingips she personalizes assertive

Jpehavior for the reader. =~ . ¢

4

Y N 2

v
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R ~ \
\ e , ) ': v )
, AT - t . , -
1 Can If 1 Want.To S : 118 pp.
N AN . - . -
* A. lLazarus and A. Fay . = .. N
Wma Morrow and Co., NYC, 1975 - ‘ N :
'r' * :'~, ' :p . -; ‘
¢ o o N J‘ a ’ ]

aPurpose/Use : Th1s book provides a mean1ngfu} alternative to tradit1onal

]

.\"“>\

therapy. It present§ a _rapid problem-so]ving program based on two

assampfions: 1) the importance g assertiveness in 1nterpeK£ona]

‘relationships, and 2) the idea that we are not v1ct1ms of circum-
- sta’es » . ) }

.
Y YR \
.

’ ’ - - . T - i
_ Population/Setting:  This book is written by a- psycthogist and psychia-
trist who have spent yedrs treat1ng peaple in clinicgl settfigs.

They: have now concluded that what is needed is a systematic appqoacb

which-can be quickly implemented by e1ther counselor and c]ient or-
- by the client h1m/herse1f ) B . {
. T -f.' '

... e / . t :

-

© Xey C%apteqp Ti‘Fauthors present 3 catalogue of 20 common mtstakes t at T

people.make when they assess themselve® and others, . e., Everyon
else is happy, If you av61d problems, they 11 go away.

>

' ModelsyStrategies: Each mistake 13 presented in the fb]]ow1ng format

1. Identification of the mistake. .
2. A ®rief illustrative example. ™ -- L
<3. Misconceptions underlying-the m1stake Ca Yy

4. " Outline of a program for change. hej'ﬂ‘

e ° \

‘4

Hzghlights The changg strategies in, th1s book. are SO g1ea thet tﬁey'

vt

can eagily be adapted to almost any setting with very | ittle effort . .. .

™  ‘on the part of the reader. . ,
. ° < 4
‘ - C . cm A T s
», . “.. b T : (S
. ' \ N . .
. - Coe . ’
- . .
s 9, °‘
-
. L] ‘ \ N
- »/"'/ \ . .. . - - /
{ ] N . * . ‘
* | - T ) . A
- ~ - * S ' .‘/' » . 4 .
- ) ‘ N . . S )
1 4 . - N ... —-—y .
- . 72 ‘J _ﬁ . .
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1 i ’ . ‘-" [
N‘\ = 1/ °u. )
. ,“7Impr;0\‘i1ng Persdnal ReJationships. (films); Part I: Assertion :
‘ . Issues for High School fHomen; Part 1}: Assertion Issués for N -
' Migh School Women in Relating to Men" - . o '
' T'/ N S ¢ N . . . . . ) i '
Leader's Guide to Improving Personal Relationships . . 30 pp. \
a! - ) * o . 4 Ll y
‘ C. M. Steel-and J. M. Hoghman : )
) ,'American Personnel and GuT8ance Association, Washington, D.C., 1976
- 4+ .- : ’ ' . ! : ) *
| . . . ’ f-" .ot : - : -
L ll N » ’ . ~ . . " ) \ : . ]
Purpose/Use: “‘These films are short vignettes designed to elicit emotional .
responses: and stinu'lqte‘aisgussipn of personal rights and.assertive
. gsponses. : T C -
. v . . Ve e o R ]
\ 9 o - . ' - N
v C Yoo .
. ‘Pabziiaéion/ﬁejti‘ﬁg: The.target audience for ‘these films is high schoo]
B! 3 . M N : . ¢ 4 | .
/ R women. . .o <L S
T ) ‘- KBy Points: The seven yignettes in Part I introduge basic assertion

"t U ™7s jssues in yelationships with friends, parents, employers, and school ..
< ‘5? onnel. Part II contains.eight vignettes about relationshjps
5 men’ and the dating culture in high school:life,. Each film
, R _ had ap introductory .roleplay sequence depicting an interpersonal
A situation using- nonassertive, aggressive, and assertive behaxior.

A The Leader's .Guide describes each. film vignette in terms of 'its
ST e CQOF%? and. the personal rights involved, and provides general
S, | discug€ionquestitns. for use by the groupgipader. /.
" " . : ’
] - {

Models/stragegia&.- The ‘actor/actress in-eath vignette speaks to &fid 1o0ks f ;
directly at the viewer, thereby maximizing thé emotjona% involvement

of the,,,yiewe,u o . - R P

¥ . * T « ' . ’ - . A

. , /. . ‘ s ) . . . )
© V" - Highlighss: Junior high/senior high school counselors; yill find these, v
> - films highly useful in develaping assertiveness training programs |, - " . e
. for thejr-students.. = .7 P -
. M \ . , * . ; N . ) . * : * .‘ L " ' J :
f - . ' o ‘ ) C . 'f,‘ " . \‘ .
B 5 ) &3. ,/, >




An Introduction to Assertive Training Procedures for Women 24 pp. ¥

® . - ,". . ' '. , .
-~ P. Jakubowski-Spector e : . b . .

4 -American Perzpnne? and. Guidance'Association, Washington, D.C., 1973 ‘

- v * f .t . ' " . , I

IR Purpose/Use: Perhaps ane of the most cogent and succinct warks of fts.
' kind, this monograph presents.a caomprehensive  program of asser- /
tiveness training for women. . s R Ci
. 3 . _

- Papulation/Settihg: Helping professionals, laypers and those "who
- b are in a position to facilitate the personal gre ' of women and
girls" are the intended audience of this monograph.

| | J | r§ B ) : c =
“ ' . .' '& . ' . ‘ -
. Key Chapters: "Developing A BeMef Syst@@".sgggést§ how to,analyze R
the rights, limitations, and r&sponsibilities in persanal, interac-. ,
tions to determine whether or not an individual should act asser- *
tively. Behavior ReheaPsal” presents a design for 'roleplay exper-

. iences for participants. "Technigues for Relucing Anxiety" -
discusses the use of anger, emoti%® imagery, relaxation,“oehavior
rehearsal, and cevert reinforcement.to reduce a wgman's anxiety about
being assertive in a %ivén situatjon. L

. i , ' R . . ’ l' . _.:
‘e e ' . . i ‘ ’ . .
X Models/Strategies: A visual model ‘of the relationship of assertive // '
N skills to other social skills clearly demonstrates the role of
' .+ assertion in interactions with qthers.=&pecific presenting problems .
- " ahd the subsequent assertive dilemma are given, with.examples usable .

in roleplay and behavior-rehearsal.

- f ‘ '.
§- . v e . .
* Highlights: « The section entitled "Bhases" alerts tife helping professional

° 'to the behavioral stages a‘cliept may ‘pass through on the way to

i \, becoming. asgertive, i:e.,.assertive awareness, aegression, over- {
- assertiveness, and.assertiveness and beyond. ] L .
' , o ' ° . -, , X _‘ » _&\ - ' . ,‘ 3




R

"\ Purpose/Use: The authors hill their book as "a.how-to manual aimed at

v . - ARC 31
‘ -
. ’& . ] . X =
v . ot . P, N e - .
« The ‘New Assertive Womgin : . ] 230 pp.
L.véloom, K. Coburn and J. Pearlman - )
_Delacorte Press, NYC, 1975

] >,
.

]

3

curing passivity and powerlessness in interpersonal relations.”

.

It is meant to teach oné to recognize interpersonal entrapment and ®
provides a series of exercisgs designed to change one's situation.

o | .

wlation/Setting: This bodk compellingly stimulates self-directed
thought on the part of the reader. It is an excellent reference for '

' the mature woman who may be struggling with her own jdentity. A.
~  } consciousness raising group might alsp find this book useful.
o . ) ' = * ' \

V"h . -

4 / .
- ‘Hey Chapters: "What's The §grst That Could Happen--Irraf‘bna] Beliefs""
./~ aids the reader in  pinpointing- her particular irrational beliefs
and provides rational coynterparts to take their place. "Sex Is Not
a Dirty Word--Let's Talk About It" presents.a frank discussion of

Y communication barriers which prevent women from expgessing their true

N feelings about sex.

L]
<

Models/Strategies: These authors offer a basic Bill of Rights which they

" feel are common to all women. Subseduent exerejses in the book deal
* . with the acceptance of these rights, soge of ;ﬁ?bn include the right
, to be treated with respect, to-.state oneRs own priorities, to be

~ . listened to and faken seriousiy, and to make WMitTakes. P

.

y A R

Iy

- . ' .- ) )
.o Hf§iiighte; The exercise entitled "Steps to Assertion: A Checklist"

. ﬁrovides a "thorough guide to all the steps to assgrtjon?"

> C s
v, ! “ [4
* ; 6~ / t ‘.
\ ‘ , . N
. a
R L]
, 13
. / . *
. a o
Syt » - . k"
Y ° -
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) : v ¢ '
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‘ ' ’
1
a E
. »
Personal Effectiveness: Guiding People to Assert - . _ 169 pp.
~Themselves and. Improve Their Sacial Skills ¢
.~ R. Liberman, L. K%ng, W. DeRisi, and M. McCann . '
- - Research Press, Champaign, IL, 1975 "

)

AN

'ha'pose/Use: + This comprehensive program, which includes a basic manual, @
a client's introduction, a program guide, and a ¢olor film, provides -

.«a model for teaching interparsonal competencies. It is designed to
- be used in group counseling sessions and in in-§ervice staff training.

N
3

Population/Settings: This book was written primarily for mental health %
professionals and teachers of counselor education and psychology.

L)

y *
- 3, Key Chapters: In the chapter "The Training Session" the section
‘ _ entitled “Techniques for Teaching Personal Effectiveness” presents
. examples of behayioral training techniques such as behavior rehearsal,
mode}ing, prompting, doubling, §hap1‘ng, and positive feedback.

)
.

Mod%is/Stmtegftes: ¢ Also ptovided are a rationale, a systematic procedure

for group sessions, and methods for &valuating client progress and. |

. .+ staff effectjveness. Each section contains practjce exercises and
rev1gw questions. | , & ' . Sb

‘ ‘ E N ,

" Highlights: This set of materials would be appropriate for anyone wanting

ot '~ to set up a training program in a high sthool,. college, or agéncy
,set;ing‘ . ' .
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¢ . v w?: ) -
"A Program of Sexual Assertiveness Trainiﬂg for Women" .5 pp.

N. Liss-Levinson, E. Coleman and L. Brown
The Counse]ing Psx~holqgfst, 5(4), 1975

.

Purpose/Use: The :authors present a sextial assertiveness training pro?ram

with the goals of helping women improve their c unicdtion skills,
accept their own sexua11ty, dain awareness of ir needs and desires,
and increase their comfort level with sexual terms “
- - i
u.

PopuZatton/Setttng' This article was written for counselors,and other
helping professionals who work with women in a group setting.

’ P

Key Points: The top1cs of thi$ 6-week program include: (1) an introduction
to sexual assertiveness and sexua]1ty,g‘§) déciding what you really
want, (3) how to say no without' feelingbgutlty, (4? sexual satisfaction,

(5) sexual initiatton, and (6) personal rights with the gynecologist.

Q

Models/Strategies: Each session is outlined in detail, with suggested
time 1imits. The outline contains a general purpose for the session,
homework review, topic introduction, behavioral rehearsal exercises,
and homework assignments.
s | ‘ : .
—_— -
Highlights: This resource is a clear,. concise explanation of a-sexual
assertiveness training program for women that is immediately adaptable
to the reader’'s setting. .

BE
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Responsible Assertive Behavior:, Cognitive/Behavioral - 323 pp.
Procedures for Trainers \ )

A. J. Lange and P. JakubowskT
Research Press:, Champaign, IL, 1976

Purpose/Use: The authors' approach to traiping is an "intégrative model

: utilizing cognitive restructuring procedures and behavior rehearsal
techniques." They believe that assertion trainers.Should have a strong
,thggretical background and a procedural book of -training.

i 2 \ °

Population/Setting: "This bo#k is intended for persons who wish to learn
how to condug} assertion training groups in a wide variety of con-
texts." »

.

A J

Key Chapters:. "Structured Exercises" contains 20 specific exercises with
a set of procedures to work on speciat assertive problems, including
jnitial skill-building. Examples include identifying personal rights,
rational self-analysis, making and refusing requests, and dealing
with persistent persons. "Assessment Procedures" describes four -
different types of assessment, i.e., procedures for screening, deter-
mining group members' progress, measuring the amount of change which
has occurred in the group, and followifg-up group members' generali-
zation of assertive skills in their lives. ‘ m

-

Models/&trategies: The "womb to to;z" approach in this book fully pre-
pares the reader for the role of trainer. There is an extensive
discussion .of group sessions and formats, follow-up procedures, i
and setting up groups whose focus is on a particuler theme such as
home, work, or intimate relationships. ;

~
4.

- ' . # . . :

Highlights: This book includes a chapter on ."Assertion Training for
Job Interviewing and Management/Staff Development” by Thomds V.
_McGovern, which presents a comprehensive view of assertiveness
trainingeas i% relatfs to getting a job and keeping it.




.

X
’ Htghlzghta The narrative style lends itself to easy reading;%yet-it

R ' . o ' ARC 35

Stand Up, Speak Out, Talk Back--The Key to Self-Assertive 206 pp. °
Behavior

R. E. Alberti and M. L:-Emmoﬁs . ' IR

Pocket Books, NYC, 1975 - "“h;QE;;

Purpose/Use: This booi ijs an expansion ‘of some of the materials pre-
.sented in the authors' earlier work, Your Perfect .Right. Designed

for a wide readership, it is an attempt to help persons to overcome
feelings of personal powerlessness

-

Populatzon/Settzng .Counselors will find this book a helpful resource
to recommend to clients who wish to read a gemeral text 1n the- f1e]d

L
4
P

Key Chapters “Anger and Conflict--Must They be Aggressive?" describes

the use of anger assertion in constructive conflict resolutjon., ©

* *"Very Personal Assertions--Caring and Joy" exp]a1ns the use of
-assertion in giving and receiving compliments, initiating a conver-
sation, and developing social skills_which enhance interactions with
other people. "Helping Other< to Learn Assertion" .provides do's and -
don't's on helping significant others to develop assertive skills.

~a
N ?

Mbdels/Strategtes " The approach taken in this book ;i%to present a situa- *
tion; alternative responses to the situation wh are nonassertive, °
assertive; and aggressive; and a commentary on each. From Common

, everyday situations,, the reader is able to choose a response and gain
1mmed1ate feedback on the choice.

[
8

pro!Jdes adequate explanation of pr1nc1ples of assertave behaV1or

”

'k ( ‘ K .79 ‘ . . . T




[ ] . 1]
‘The Stop Smoking Book o - _— N2 pp.- )
M. McKean o B . ' |

Impact Publishers, Inc., San Luis Obispo, CA 1976 ©.

Purpose/Use: This self- He]p book ‘is designed’ to help the rea(ifi::;e a ...
choice about smoking with the implication that any undesirable or & *
-sehf-defeating behavior can be changed if one chooses to do se.

~
W

Pbpulatzor/Settcng Written pr1mar11y for smokers and those who care '
about smokers, this book is also useful to professional$ engaged in -
helping clients change unwanted behaviors. . ¥

¢ »
/;c
. N ~
1 . ‘ .

Key terg: "You Can Choose Not to Smoke" attacks the 1rrat1ona1 belief
,held by many smokers that théy do not have the power to choose not.
to smoke. "The Twenty-Five Ways to Help Unhook You From Nicotine"
discusses a variety of meshods that can be used to stop smoklng.once |
that decision has been made. - .- .

)
1] -
N .

\
Models/Strategies: Spec1f1c behavior change téchniques such as Journal
entries, checklists, and Yow-calorie substituies for smok1ng are
presented in a pds1t1ve framework to aid the process of behav1or

' modification. . 3 % - .
’ - . : S\ L , )
. A ) T - .
Hzghlzghts This book is ertten’1n an.amusing, de]f@htfu] manner. Ic%
-nonclinical approach to behavior changes makes 1t'readab1e for '

layperson and he1p1ng profess1ona] a11‘;

;“g

. . . ' ,
P
. . . A M
50 . | .
. ‘.
. “ -
'
- .
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E N ) : ﬂ)' . :I‘ v . ’ \
.. Walking--The Perfect Exercise . . 41 pp.. '
L. Unger = "© = _ v « ° ' . g 2 |
Impact ‘Publishers; Inc., San Luis Obispo, 'CA, 1976 , ’ N : i
1 ) ) L . , . . . |
) ‘ ' : L T :
' . . Purpose/Use: Assertive skills can help individuals to make choices
‘ _about physical needs: An assertive’ on is one who will take on
. an activity without the immediate need of supgort from others. The
"“plder adults get, 'the more difficult -it ket to 'sustain any kind
: ‘of physical fitness program: This book demonstrates how a-walking °
L. program can be the most effective fitness program for individuals
. ' . of all ages, Perspnal gnd scientific rationalgs for walking are
. ~  presented. T . - :
! . . 4 s . .

e N
AY

. - b ) - ' * * ‘ 4
‘ Population/Setting: Anyone concerned about physical fitnéss will find’
K ' “this-book a useful guide. L .

|
. °
- - 3

~ 4 . < ° o A4 " ~ ‘ D .
) " Key Chapters: "And How! Malking Works" discusses how walking can help -
the reader improve his/her physical and mental health b relieving .

_ : stress and building-the heart's functional capacity. "The Walking '
- . Program" provides guide]inés to develop a personal, effective f1tngss
' _ programa : ) RN

. R . ”
\ ) _’:\ N '.’ , R . '

' - Ef ol - . . . S * K
Models/Strategiest Examples pf ways to set up a walking program are )
described. Walking,as a total exercise.is presented as~a strqtegy
" for health and .renewal for persons of all ages. . _

- - N t~ - . L \.'.-.- ) )
.- Highlights: -This‘np-nonsense'approach to physical fitness is easy to read
.. " and impYement as a guide to more healthful Jiving. - . N
e e Corr T - . )
: . o ;
« P B - ”
\_‘ o
: R
4 o | -
- ’ ’ > -
' % .
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- w ".i
. . 3
. “When .1 say No, 1 Feel Guilty- - © 324 pp. :
N . . ' . ‘\\
M. J. Smith - A ‘ :
Bantam Books, NY# 1375 \ - L ’ L e
v P - /« . )
. [ o “ h
Purpose/Use: This systematic assertjve therapy approach is‘qésigned to . - -
help individuals learn "how to cope with life's problems and conflicts
and.the geop]e who present them to us." e :
~ -~ -~ & " ' . .- -1

s

2 a - -

Pbpulation/Settvlng: ’Th*is book was written to help Jay;}ersons imprO\;e
) their everyday coping skills. Counselors may also find it -yseful ]
with clients. . ' . e

-~

* .

et

'Rey Chapters: "The Eirst Thing To Learn. in Being Assertive: Persistence”
presents the concept broken record and workable compromise .to
. _enforce personal asse@®ive rights and stop manipalation of persona]
. bngior ‘others. "Assertively Copirig with the-&reat Mapipulator:: - -
Crittcism" disgusses the verbal skills of fogging, negative assertign, P
and negative inquiry which help the reader reduce his/her anxiety, . . E
in responding to crigicism. #&- °- . o RN )
.. ¢ . . ¢ ° ) N \

* P - . . s ‘
'

, a .
& e

.Models/Stmiegies:' The chapters describe %te[n‘étic verbal skills, gfvi}ig
examples of their use and practice exerdises 1'n' the form gf dialogues. ‘

" S :
- - ’ . 1 4 .
-\':3‘{ (s ’ PN ' . ' ! [ v . 1 )
_ Highlights: The G]oéary of Systematic Assertive Skills.concisely de‘nes "
A each assertive skill and its clinical effect on the reader after -t
practich ' :
\' .- '.\ ' ) [ | l‘ ) : .
; . ‘ < ‘ ' v . l - < i
i ) ‘e’ |
. ’ » *
: . “ .
v N s . ‘. .
i A
s & L
' . * 2 - .
\)4 . ~ , . .- o 72 .‘v . "




' Your Perfect Right L e 118 pp..

e * 14

5 R.-E. Alberti and M. L. Emmons
i
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. Purpose/lfse One ofs the-earliest works to bring national attentign to- -.~e
. ,‘ ) the gbeemes and ‘concepts "of assertiveness training, this book is» °
¥ . . -designed for laypersen-and ‘clinician atike. The first section spegks &

Je€ T to the genera] populace, while the second part.-focuses on the“coun-
L.*. ~ .. - selor's role in assertiveness: tr@imnﬁq ’ , K
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€. - PopuZatwn/Settmg * Yous.Perfect Right has been used as a seif-help
b gar s . ¢ manual, a- textbook at numerous instit ns of higher learning, . °
and a, guide for the use of que s traiping in therapeutic - , °
settmg;s » R . %‘ . 57
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A ~ Key Chapters c‘;A Fqundaf.mn for Assértlve Behavxor ‘contains a section - .
S - entitled "The- Componen,t&ef' ASsertive Beha\hora which describesr ’
SRR 6 .both verbal and nom/erbal elements of. assertweness i -
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. ModeZa/Stratggzea If you are 100k1ng for a trad1t1ona1 cogmtwe
"’_ . ’ description of the peinciples of assertive behavwor then Your-
. L Perfect R’)ght i’s. the perfect resource. . . ) oo -
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S "Bighlights: ,The three Appendices contain-use¥yl tools. for dgyeloping an .

Ve ., N assertivenass training program. These are (a) The Universal Declara-g _
"o +-.7 tion-of Human Rights, tb) Assertiveness Inventory, and (c) A Behaviora] -
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